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Abstract. The article focuses on the representation and analysis of  the most significant features 

of “Social Studies” as an integrated discipline comparing with separate school subjects. The 

conclusions are based on the research of expectations and demands of students (9 - 11 grades) 

as subjects of educational process. The perspectives of interdisciplinary approach in social sci-

ences are presented as the way to rise effectiveness  of students socialization in modern infor-

mation society. 

1. Why is it important to maintain an 
integrated discipline? 

Fundamental contradiction of modernity is the growing 
disparity between avalanche of information flow and 
the human ability to perceive and use it. The most 
acute forms of contradiction acquired in the school 
system. Desire to include new knowledge (that is con-
stantly produced by science) in the content of educa-
tion, as well as to reflect the emerging topical issues 
leads to an increase in the volume of subjects. Conse-
quences are overload of students and decline in effi-
ciency of training.  

Different ways to soften the contradiction were dis-
cussed in 1980s. The task to offload educational con-
tent was delivered, freeing him from the "non-binding 
and secondary material" [1]. However, scientists and 
methodologists have not reached a consensus on what 
educational material should be classified as basic and 
important. The same problem arose in the beginning of 
XXI century when "education minimum", "fundamen-
tal core", "basic level" in education was to be defined. 
The developers of the Federal state education standards 
(FSES, 2012) fully refused to solve the problem of the 
content of education and shifted to its results. 

Another way to solve the problem was inclusion in 
the school curriculum so-called integrated subjects 
“covering” a number of related cognitive domains in a 
same academic discipline. Social studies were among 
integrated subjects. It was in our schools for more than 
half a century. In the early 1990s the content of this 
subject [2] and its position in the curricula [3] was rad-
ically changed.   

In 2014 needs and requests of students in social sci-
ence issues were researched. The first group of re-
spondents were graduates from 9th grade, 139 re-
spondents, the second group were high school students 
(10th-11th grades), 198 respondents were from Mos-

cow, Belgorod and the Moscow region [4]. Compare 
the topics which are in the focus of students’ attention 
(Fig. 1). Both groups show interests in the issues relat-
ed to relationships of an individual and society, inter-
personal communication, family relations, youth cul-
ture. A lot of ninth-graders (70%) expressed interest in 
philosophical issues. Note that these units would be 
lost in case of replacement of the integrated subject by 
the "Economics" and "Law". 

 

 
Fig. 1. Topics caused interest of students, % of respondents 
in both groups Integrated Social Studies allows correlation of 
phenomena related to different spheres of society, compre-
hensively analyze complex phenomena of social life, social 
institutions (e.g., a family is seen as a component of the so-
cial structure and as significant for human small group, and 
as a household involved in economic relations). 

The problem of socialization of the younger genera-
tion has a special importance for teenagers. We solve it 
when discuss the key characteristics of modern society, 
opportunities and limitations which society creates for 
new generations. Teenagers are becoming more inde-
pendent in decision-making on important issues, con-
nected with social factors. Though the integrated sub-
ject “covers” all social space (economic development, 
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cultural codes, social hierarchies and political process-
es) it  gives opportunities  for students to present them-
selves in new social roles; to discuss various strategies 
and models of behavior; to reflect their own prefer-
ences and social stereotypes 

2. Internet as a source of information 

It is difficult to imagine the modern student, who 
would not have turned to the Internet resources. Our 
research examines which sources of information re-
spondents prefer to study social sciences at home. The 
vast majority of respondents (75% in the 1-st and 97% 
in the 2-nd group) use nternet resources, in particular 
for homework (Fig. 2). This shows development of 
computer technologies, their penetration in the educa-
tion sphere (at least in the areas where the survey was 
conducted).  
 

 

Fig. 2. "Use when do my homework", % of respondents in 
both groups 

The data in the table 1 show the kind of information 
that attracts attention of students. 

Table 1. Internet search 

 Type of information Group 
1, %  

Group 
2, % 

1 Scientific articles 
(monographs) 

33 38 

2 Lectures  22 23 
3 Presentations 11 19 
4 Essays 14 21 
5 Answers to specific 

questions 
71 76 

6  Homeworks 13 11 
 
The first at the number of elections is "answers to 

specific questions" position, reflected the real  role of 
the Internet in self-sustained students’ homework. The 
"ready-made" essays, presentations, etc. are also popu-
lar to a much lesser extent. Appeal to the scientific 
publications and lectures of experts provides an oppor-
tunity to evaluate the proportion of respondents inter-
ested in a deep study of the subject/ It is from 22% to 
42%. 

In general, the research reveals that students are in-
terested in various aspects of social sciences, which are 
widely presented in the integrated subject. Thus the 

demand of students correlates with the main option of  
Social Studies: to create conditions for personal growth 
and successful socialization. The textbooks should bet-
ter reflect students' interest in philosophical problems. 
It is important for teachers not to overestimate desire of 
students to use the Internet: there is a demand of 
"ready-made" answers. So a teacher should encourage 
the usage of computer technologies to support analyti-
cal skills, to develop critical thinking  and creative abil-
ities of students. 

3. Priorities for selection of content: 
theoretical knowledge and problems of 
social reality 

If the theoretical knowledge is the focus of school edu-
cation, it is advisable to introduce separate subjects 
"Economics", "Political Science", "Law”, and so on. 
Following the logic of science, they would build the 
theoretical foundation, which later will be the basis of 
professional training in this area. In turn, the review of 
processes and real problems of social reality also relies 
on some theoretical basis: key concepts, guiding prin-
ciples, a number of common positions and conclusions. 
However, they are not the main objects of study, but 
only tools. Some authors in the 1990-s  offered training 
programs, which were based on typical problems of 
social life, and theoretical information was used "situa-
tionally". The priorities (theoretical knowledge or so-
cial reality) will determine purpose and nature of final 
certification tasks.  In the first case students concen-
trate on theories and concepts, in the second – on abil-
ity to analyze and evaluate the phenomena of social 
life, using theoretical knowledge.  

The risk of the first approach is related to the fact 
that society is not considered as a whole phenomenon  
and "disappears" as an independent object of research. 
In addition, the study of a single subject in  the logic of 
scientific knowledge represents a specific challenge for 
today's teenagers. In the second case there is a risk to  
lose the ability to theoretical understanding of social 
reality. Facts of modern social life actually serve to 
illustrate theories, narrowing the information about 
social reality.  

Analysis of teaching practice shows the predomi-
nance of the first approach. The textbooks of "Econom-
ics" and "Law" in our school correlate with those in   
higher school and are arranged in the logic of scientific 
knowledge. Among them we have successes: there are 
books and manuals that clearly present the theoretical 
fundament of a scientific discipline for the students. 
Not so with the textbooks, built on analysis of social 
reality. The creation of these textbooks is more com-
plex task, than the popular theoretical sketches of sci-
entific issues. We believe that the creation of such 
textbooks would be a step forward to development of 
social studies at school. The school would considerably 
strengthen its contribution to the socialization of young 
people, if gives the answers to the questions that really 
care all students, and not only those who are preparing 
for the higher school. 
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We assume that an appropriate balance can be 
achieved in the integrated course of social science, 
which includes concepts and theories. What is more: 
there is an opportunity for formation of values and de-
velopment of skills in accordance with age and psycho-
logical characteristics of students. The demands of stu-
dents as the main subjects of the educational process 
would be more effectively satisfy in the framework of 
the integrated course. 

4. Entering a new level of integration 

The focus of the FSES is to achieve certain results, 
including interdisciplinary (“metasubject”) ones. To 
reach this goal school requires a new level of integra-
tion of subjects. The Center of Social and Humanitari-
an education ISRO RAO investigates the effective 
ways to achieve interdisciplinary results on the basis of 
school disciplines History, Economic and Social geog-
raphy, Social Studies. Taking into account all the exist-
ing differences in understanding of interdisciplinary 
approach we believe that 

- concrete discipline still remains the basic unit of 
education content and the ground on which interdisci-
plinary approach is built; 

- interdisciplinary approach appears in both compo-
nents  - content and activity; 

- interdisciplinary content is constructed around the 
so-called interdisciplinary concepts; research objectives 
are to identify these concepts and to analyze their “pa-
rameters” (volume, interpretation, aspects of meaning-
ful context); examine their nowadays usage in all dis-
ciplines mentioned; suggest the interdisciplinary ap-
proaches  for the formation of these concepts and for 
their usage; 

- interdisciplinary activity is associated with the 
formation of so called “universal educational actions”; 
research objectives are to develop and test new  models 
of tasks to encourage intellectual activity (comparison, 
classification, transfer from one symbol  system to an-
other, interpretation, etc..), as well as complex compe-
tences (semantic reading, working with various sources 
of social information).  

The processes of integration of educational contents 
gaining strength in education promote solution of a 
number of tasks facing today school, including also 
those which are generated by calls of information soci-
ety. 
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