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Abstract. Studying of foreign-language competence at the present stage
of higher pedagogical education development acquires the increasing
relevance. In this paper the requirements of federal educational standards
of pedagogical education and teacher' professional standard to forming
students' foreign language competence mastering non-linguistic
pedagogical specialties are specified. Analysis of understanding of
professional and communicative foreign language competence by
researchers has been performed; the author’s structure of future
pedagogues' foreign language competence is presented. The following sub-
competences are distinguished as its structural components: linguistic,
discursive, colloquial, pragmatic, information-technological, strategic,
socio-cultural, personal-creative. The results of the foreign language
competence level of the first and second year students of non-linguistic
pedagogical specialties are shown. It is determined that the key structural
elements of students' foreign language competence are within the advanced
level of development. The strategic sub-competence is in a zone of optimal
development level that makes actual creation of the psychological and
pedagogical conditions for their development.
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1 Introduction

1.1. The problem of future teachers’ foreign language competence

New requirements for the quality of school education, Federal state educational standards
and teacher' professional standard suggest the need for changes in organization, content,
technology, and the scale of teacher training in educational institutions.
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The current Federal state education standard of higher education according to the
academic bachelor program 44.03.01 - Pedagogical education calls for the revision of
approaches to foreign language training of future teachers. Practical language skills not
only as a language of international communication, but also as a means of professional and
personal development are becoming increasingly relevant. It is the universal competence of
future teachers that should be mastered: “...able to communicate in oral and written forms
in Russian and foreign languages for solving tasks of interpersonal and intercultural
interaction” [3]. It actualizes the development of foreign language professional and
communicative competence of future teachers, which in its turn generates the need to
clarify working definitions, structure of the studied competence and establish its
relationship with the readiness to use foreign language opportunities for self-education and
professional activities. Teacher' professional standard is defined as “the use of foreign
language sources of information, translation tools, pronunciation together with the
students” [14].

1.2 View on foreign language professional communicative competence

The study of professional communicative foreign language competence (PCFLC) is
becoming increasingly important at the present stage of higher pedagogical education.
PCFLC has been the subject of research studies of M.K. Kabardov [6], A.V. Khutorskoy
[7], I.A. Zimnyaya [18], N.A. Proshjanz [17], I.I. Galimzyanova [4], A.l. Kurpesheva [9],
M.D. Ilyazova [5], A.S. Andrienko [1], E.B. Mikhaylova [11]. As for T.A. Kostyukova,
A.L. Morozova, it is not enough to be limited to linguistic and sociolinguistic aspects of
foreign language competence, without paying proper attention to the professional
orientation of future specialists’ language training [8]. According to E.G. Nikitina,
professional-foreign language competence is considered as the unity of three components:
motivational-value; cognitive-pragmatic and emotional [13]. In studies of E.I. Baguzina the
following foreign language components are specified: linguistic, discursive, strategic,
socio-cultural, pragmatic and personal ones [2].

So, the analysis of studies show that foreign language competence is considered as a
complex, multicomponent phenomenon, and scientists focus on the professional orientation
of foreign language competence of future specialists. Non-linguistic competence is defined
by authors differently, as "knowledge, skills and abilities", "abilities", "integrative personal
and professional phenomenon ".

1.3. Author’s understanding of professional and communicative foreign
language competence

Structurally-substantial models of foreign language competence, despite common structural
components, also have differences. There is a significant variability in component
composition of foreign language competence, which is associated with the complexity and
multidimensionality of foreign-language communication process. There is a need to
identify the author's model of PCFLC of future teachers [15, 16]. At the heart of the
author's model are the thesis of the importance of its professional orientation and singling
out its components as separate subcomponents.

We understand PCFLC as an integrative personal and professional phenomenon that
determines the ability and willingness of the student to creatively solve practice-oriented
information and communication tasks in professional activities as well as tasks of
professionally oriented communication with native speakers in corresponding environment.
We distinguish sub-competences as PCFLC structural components: linguistic (mastering
vocabulary, grammar, phonetics, orthography): discursive (mastering logical organization
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of speech and written texts); colloquial (ability to speak coherently, without effort, at
natural tempo, without long pauses for seeking the linguistic forms in receiving and
transmitting professional information); pragmatic (ability to deliver the communication
content according to the social context); information-technological (ability to search for
professionally relevant information from different sources, efficiently use the foreign
language Internet-resources in professional activity); strategic (ability to use the verbal and
nonverbal professional communication strategies for compensation of the missing
knowledge in real linguistic communication); socio-cultural (knowledge of the socio-
cultural context where the language is used, ability to establish the foreign language
professional communication adequately); personal-creative (ability to increase the level of
the foreign language proficiency, ability to self-development in research and creative
activity).

2 Purpose and methods

The study determined the initial level of future teachers’ PCFLC. As a subject of study the
structural parts, criteria, indicators, evaluation methods of PCFLC were identified. Fixation
of monitoring and evaluation of students’ speaking and writing skills were conducted with
the help of authors’ “Students’ linguistic competence assessment map”.

The level of each sub-competence development was estimated according to the 10-point
scale: "8-10" - high level of motivation, knowledge, skills, abilities and abilities, "6-7" — the
advanced level, "3-5" - the optimal level, "1-2" - the initial level. The final level of PCFLC
development was defined as the arithmetic mean obtained during the expert evaluation of
students' performance in various types of assignments. Each subcomponent consists of
cognitive, operational-effective, emotional, motivational-value and reflective components.

Linguistic and communicative tests, and peer assessment of students’ speaking skills
were applied in study of cognitive component of students’ foreign language
competence. Studying operational-efficient PCFLC component the communicative tests
were applied, as well as expert assessment of speech and writing activity that evaluated the
structural elements such as linguistic, conversational, pragmatic, information technological,
strategic, socio-cultural and personal-creative ones. The final data were recorded in the
observation maps and estimated as the arithmetic mean of the grades obtained while
studying the researched competences.

Observing motivational-value PCFLC component the adapted methodology by
M.I. Lukyanova and N.V. Kalinina was used [10]. The investigation of the emotional and
reflexive PCFLC components was based on self-regulation method and evaluation of the
training-professional activity [12].

3 Results

The first and the second year students of non-linguistic pedagogical specialties (739
students, bachelor level program “Pedagogical education) took part in the study of initial
level of PCFLC structural elements. At the first research stage the students that
demonstrated high level of foreign language skills according to the results of practice tests
were identified (120 students, that makes 16,2% of the total sample). In the second stage
the results reflecting the intensity level of each sub-competence were obtained. The average
values of the indicators in groups were determined (Figure 1).
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Figure 1. The initial level of future teachers' PCFLC

The analysis showed that most of the PCFLC structural elements fall within the area of
the advanced development level — from 6,07 to 7,65 points. Higher level was identified in
respect of the colloquial sub-competence representing the students’ ability to speak
coherently, without strain, at natural tempo, without long pauses for seeking the linguistic
forms in exchanging professional information — 7,65 points; as well as the pragmatic sub-
competence representing the student’s ability to deliver the communication content
according to the social context — 7,4 points. The strategic sub-competence representing the
ability to use verbal and nonverbal communication strategies - 5,95 points. Thus, at the
optimal level are the skills associated with the linguistic creativity of students, as the ability
to show creativity when writing a report or a business letter (5.4 points); the ability to
display the variability and uniqueness of speech solutions in oral speech and in written texts
(5.8 points).

While analyzing the obtained data, the initial level of PCFLC components (cognitive,
operational-effective, emotional-volitional, motivational-value and reflective components)
as the arithmetic mean of indicators in studied group of students was defined (Figure 2).

4 Discussion

Analysis of future teachers' PCFLC components allows to conclude that the cognitive
component reflecting professional and linguistic knowledge is at the advanced level of
development (72,3 points), as well as the operational effective component, reflecting the
ability to implement professional language communication (68,7 points), motivational and
value component, reflecting educational and professional motives and values is 63,8 points.
The highest level on cognitive component development was identified, that shows the
dominance of “knowledge” model in foreign language learning. The PCFLC reflective
component, representing the capacity to introspect, the ability to determine own educational
route (set goals, bear responsibility for the final result of mastering foreign language)
showed the optimal level (57,8 points).
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Figure 2. The initial level of future teachers' PCFLC components

In group of students with the high level of foreign language proficiency according to the
expert evaluation of oral and written activity the high level of linguistic and communicative
skills were identified. However, only 60,3% of the first year students and 62,9% of the
second year students demonstrated the high level of the linguistic creativity. 95.5% of
students with a high level of language proficiency demonstrated dominance motivation to
language learning, 93.3% — to mastery of profession.

5 Conclusion

Thus, the study identified the structural elements (linguistic, discursive, conversational,
pragmatic, information technological, socio-cultural and personal-creative subcompetence)
and components (cognitive, operational effective, motivational and value component,
reflective) of future teachers” PCFLC. The initial level of such structural elements as
linguistic, discursive, conversational, pragmatic, information technological, socio-cultural
and personal-creative subcompetence is on advanced level according to the investigated
group of students. Strategic subcompetence that reflects the ability to use verbal and non-
verbal communicative strategies in light of linguistic communication, as well as the skills
associated with the linguistic creativity is in optimal development level that causes the
necessity of creating special psychological and pedagogical conditions for their
development.

6 Summary

The practice of forming future teachers’ PCFLC is largely determined by learning
activities, forms and methods of engaging students to professional foreign language
activities. The contents, forms and methods of work should provide optimal educational
space for active, free and creative students' self-development providing variance and
openness of the educational process. This view corresponds to the requirements of current
state educational standard of teacher training. For students of non-language pedagogical
specialties, the subject "Foreign language" is not profiling.

Teachers should clearly understand the role and place of foreign language in their life
and future professional work, so the process of professional and communicative
competence development will be effective and purposeful. The subject “Foreign language”,
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being outside the sphere of direct relevant interests, acts as a tool of studying another
subject area that causes a need for clarifying its content at the pedagogical university.

It is necessary to remove the discrepancy between: the increasing importance of
students' practical foreign language in light of international educational space integration,
the requirements of teacher professional standard and the "knowledge technology" of
professionally communicative competence development. While learning the students to a
greater extent master those competence components that are associated with the mastery of
knowledge, the ability to operate them in foreign-professional communication, the ability to
self-regulate educational and professional activities. The subject "Foreign Language" has
the potential to develop professional and personal qualities of future specialists
(communication, reflexivity, tolerance, ability to overcome a psychological barrier in
communication, etc.) and their unsatisfactory in professional training. So, PCFLC reflective
component as the ability to plan and monitor the intermediate and final results, the
adequacy of self-assessment and assessing success of educational activities on subjective
criteria, the autonomy performing tasks definitely needs further development.
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