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Abstract. The aim of this study was to find out whether upgrading 

university teachers’ qualifications would enhance their professional 

advancement and success. To address these issues, this paper presents a 

research held in Samara State Technical University for three years. The 

participants of the study were 15 university teachers who were staff 

members of the Department of Linguistics, Intercultural Communication 

and Russian as a Foreign Language. These teachers were given an 

opportunity to obtain new competencies aimed at implementing the 

university strategy by taking additional training programmes and 

upgrading qualifications courses. This paper aims explores these teachers 

experiences and outcomes and demonstrates that professional development 

is not always connected with mastering teaching skills but can serve as a 

means of promoting university strategy and achieving personal goals. 

1 Introduction 

The arrival of the new millennium brought about considerable changes all around the 

world. In most countries, the role and functions of higher educational institutions and 

universities started to transform as well, bringing about new educational strategies and 

programmes, curricula modernisation, digital technologies and other innovations. Almost 

every country in the world has undertaken some form of higher education reform over the 

past two decades [1]. Professional development of university teachers has also been 

affected by these reforms and university teachers’ theoretical and practical training (re-

training) has recently become a “widespread trend in many countries” [2].  

Teachers’ professional development and educational reform are reciprocal. Teachers’ 

professional development cannot succeed isolated from major educational reform, or 

without policy and organizational support, because changes need contexts and conditions 

[3]. Equally truly, educational reform will not succeed without teachers’ involvement and 

their successful professional development [4]. Still, professional advancement and success 
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of university teachers also depends on their professional development. Thus, professional 

development should not be studied only from the point of view of its benefits to educational 

process in general but analysed as a means of promoting university strategy and achieving 

personal goals. 

2 Literature review 

The professional development of teachers is studied and presented in the relevant literature 

in many different ways [5]. Most researchers agree that no matter what professional 

education university teachers initially received, it cannot be expected to prepare them for all 

the challenges they will face throughout their careers [6]. Thus, Paper [7] states that 

theoretical university training is essential to teach subject matter but only further in-service 

training and upgrading qualifications will help in mastering teaching skills. Supporting this 

idea, Paper [8] adds that a teacher has to constantly upgrade his or her qualifications, 

continuously work on professional self-improvement and benefit from innovative 

pedagogical experiences. At the same time, most education systems likewise aim to provide 

teachers with opportunities for professional development in order to maintain a high 

standard of teaching and to retain a high-quality teacher workforce [6] For this reason, such 

forms of professional development for teachers that are built on collaboration, collegial 

interactions, and the fostering of relationships are promoted [9]. 

In earlier seminal works, American scholars described such levels of impact of training 

as participants’ reaction to the training; participants’ learning (change in attitudes, 

knowledge or skills); participants’ behavioural change; and results at student or 

organisational level [10] or, in the extended later version, participants’ reactions; 

participants’ learning; organisation support and change; participants’ use of new knowledge 

and skills; and student learning outcomes [11]  

Most European educators also stress a need to establish the effectiveness of higher 

education teachers’ training in improving university teaching. [12]. Thus, one of the most 

famous quantitative studies conducted in Great Britain examined the impact of training of 

university teachers on approaches to teaching, teaching skills and approaches to learning of 

their students. A training group of teachers and their students were studied at the start of 

their training and one year later. They report evidence of a range of positive changes in 

teachers in the training group, and in their students, and a contrasting lack of change, or 

negative changes, in untrained teachers from the control group [13].  

Enhancing teacher professional development is also a priority in the Netherlands [14]. 

There is a lot of attention given to the professional development of teacher educators as a 

condition for improvement of the quality of teacher education and the implementation of 

the national curriculum [15]. Participation in professional development is high among full-

time teachers. Recent measures aim to raise teacher qualification levels and attract more 

candidates to the career. Continuing professional development is optional but encouraged 

through a range of measures. Three goals are formulated for the professional development 

of teacher educators: 1. To raise the expertise of the staff so they will be able to function in 

a variety of tasks. 2. To relate professional development to developments in society, 

education and educational research. 3. To improve the potential for innovation in teacher 

education [15]. 

In Russia, professional development of university teachers usually takes form of an 

educational or work-related training and is referred to as “upgrading qualifications”. 

Framing the concept of long-term social and economic development of the Russian 

Federation to 2020, the state program “Development of Education in the Russian 

Federation for 2013-2020” emphasizes a comprehensive support of pedagogical strategies 

aimed at creating innovative programs and environments for education, which requires a 
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rethinking of stereotypes on the innovative pedagogical experience aimed at the 

professional development of the teacher [16]. Professional development of the teacher is 

understood as an ongoing process of a directed personal development due to a successful 

performance of one’s professional duties and actions [17]. 

At the same time, most innovations introduced recently to the system of Russian higher 

education are aimed at transforming universities into some type of independent enterprises 

earning money by their educational and other activities. It means that university teacher 

professional development should not be aimed at mastering professional skills only but at 

acquiring new competences connected with raising university funds by introducing 

innovative projects, attracting foreign students to study at Russian universities, winning 

grants and performing other professional duties and actions. As traditional upgrading 

qualifications courses are not meant to fulfil these tasks, only new forms of training 

programmes might help university teachers to become successful in this new reality. 

3 Materials and methods 

3.1 Participants 

The participants of the study were 15 university teachers who worked on a full-time basis at 

Samara State Technical University (further referred to as SGTU) and were staff members of 

the Department of Linguistics, Intercultural Communication and Russian as a Foreign 

Language (further referred to as the LIC&RFL Department): 1 professor, 12 associate 

professors and 2 senior lecturers. Almost all these teachers had participated in upgrading 

qualifications courses for university teachers before this research was undertaken (before 

2017). Most of those courses focused on enhancing teaching quality in higher education, on 

updating individuals’ knowledge of a subject in light of recent advances in the area or just 

on exchanging information and expertise among teachers. The courses certified these 

teachers’ didactic competences though the effect of this training on their students’ test 

scores or success was never studied. On average every teacher participated in one course 

every four or five years. 

However, in the last 3 years these 15 university teachers participated in 114 professional 

development programmes or upgrading qualifications courses of 5 different types listed 

below. For the quantitative part of this study, these teachers were further divided into four 

groups, depending on how much training for university teachers they had. Academic staff 

who had participated in different programmes and took various courses between September 

2017 and February 2020 were then invited to contribute to this research that collected data 

via interviews and a survey. In order to understand the teachers’ experiences, open 

qualitative approaches to data analysis were used. The authors also studied official data 

summarizing the number of papers published, conferences attended, course-books and other 

teaching materials designed, “guest-professor” invitations, grant applications and 

submissions, etc. The so-called “academic staff rating” officially published in SGTU also 

served as a source for conclusions. 

3.2 Courses 

The courses university teachers attended withing this period were either compulsory 

courses organised by the University authorities (participation in such activities were 

required for teacher certification) or non-compulsory programmes developed by the 

members of Department in question together with their Erasmus+ partners. Several teachers 

also took independent courses or programmes in other higher educational institutions or on 

SHS  Web  of  Conferences  87, 00095 (2020)

ICTP 2020
https://doi.org/10.1051/shsconf/20208700095

3



online platforms at their own will. The researchers divide all these courses and programmes 

into the following five types: 

1) Type 1. Obligatory General Courses required for all university teaching staff by the 

Federal Law “On Education in the Russian Federation” (hereinafter - the “Federal Law on 

Education” [18]) and existing Federal educational standards included the following three 

upgrading qualifications courses (taught by SGTU specialists, all on a free basis): 

• First aid treatment skills (36 teaching hours, 2018 or 2019; abbreviated as FATS in 

Table 1); 

• Information and communication technologies in university educational online 

environment (36 teaching hours; 2018 or 2019; abbreviated as ICT in Table 1); 

• Theoretical and practical aspects of teaching students with special needs (16 teaching 

hours; abbreviated as TPAT in Table 1). 

The training was given jointly to all the relevant subject teachers and all teachers had to 

(and did) participate in the courses of Type 1. 

2) Type 2. Additional Free Courses organized by the LIC&RFL Department and its 

foreign partners from Zuyd University (all on a free basis and on a voluntary basis for 

teachers but held outside their normal working hours) [19]: 

• The basics of financial literacy for non-business teachers (72 teaching hours; 2018; 

abbreviated as BFL in Table 1); 

• Innovations in teaching and learning foreign languages (144 teaching hours; 2019; 

abbreviated as ITLFL in Table 1). 

3) Type 3. Upgrading qualifications courses held within the frames of the IDUTE 

programme (International Dimension of University Teacher Education) which was 

introduced in SSTU by the LIC&RFL Department representatives together with its 

Erasmus+ partners, and aims to enhance the international dimensions of various 

components of University teacher education programmes and to provide University 

teachers with greater global competences [20]. 

The programme came into force in the autumn term of 2017. It has been designed as 

eight separate 16/36/72-hour modules gradually offered for SSTU teachers. The teachers are 

able to choose 2-4 modules a year thus covering the whole programme within the period of 2-

3 years. The following modules of the IDUTE programme have been successfully realized, 

some are in progress at the moment againg, and the rest will hopefully be repeated soon: 

• Module 1. Summer Schools (16 teaching hours: 2017, 2018 & 2019); 

• Module 2. CLIL Methodology in a Technical Classroom (72 teaching hours; 2018 & 

2019); 

• Module 3. Making Successful Applications for International Grants (72 teaching 

hours; 2018 & 2019); 

• Module 4. International Conferences and Networking: Participating & Organizing (16 

teaching hours; 2019); 

• Module 5. How to Write an Article in an International Journal (36 teaching hours ; 

2019). 

Such modules of this programme as Module 6 (Buddy Programmes & International 

Field Trips, 16 hours); Module 7 (Digitalization of Education: Online Courses for Foreign 

Students, 72 hours) & Module 8 (Developing Double-Degree Programmes, 16 hours) are 

still in development because their launching was suspended owing to the ongoing COVID-

19 pandemic). 

4) Type 4. Massive open online courses presented on such internationally recognized 

platforms as Coursera, FutureLearn, EdX, Udemy, etc. and online courses suggested by 

Epigeum Online Course System (Oxford University Press), Online Education & Teaching 

Courses (Harvard University), the TEFLorg and others. All courses were taken on a 

voluntary basis and found by the teachers themselves depending on their professional 
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interests. These courses aimed mostly at developing language and teaching skills. Teachers 

who are the subjects of our study have taken different courses within the investigated 

period (e.g. “English for Business and Entrepreneurship” (Coursera), “Active learning for 

online or blended delivery” (Epigeum Online Course System), “140-hour Premier TEFL 

course” (TEFLorg), “English as a medium of instruction for academics” (FutureLearn), 

“Writing, presenting and submitting scientific papers in English” (EdX) and the like) so in 

Table 1 we divide them only into free courses and fee-paying courses (paid voluntary by 

the teachers themselves). These programmes are intentionally designed for upgrading 

teacher qualifications and developing special teaching skills. We refer these courses to 

classical professional development courses which are aimed, according to most researchers, 

at mastering and applying innovative pedagogical experience for an intensive development 

and realization of one’s creative potential [17]. 

5) Type 5. Face-to-face courses and overseas training (partially financed either by 

SGTU or grant funds and partially paid for by the teachers) in Atlantic Language Galway, 

Zuyd University of Applied Science and Ludwigsburg Pedagogical Institute. 

3.3 Quantitative characteristics  

Table 1 shows what upgrading qualifications courses and professional development 

programmes were taken by the teachers of LIC&RFL Department during the period of 

2017-2019 (see Table 1).  

Table 1. Upgrading qualifications courses as taken by the teachers of LIC&RFL Department  
in 2017-2019. 

Courses 

types 
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free paid - 

T1 + + +           

T2 + + +           

T3 + + +  +         

T4 + + +    +       

T5 + + +  +         

T6 + + + + + +        

T7 + + +  +   +   +  + 

T8 + + + + +  + +      

T9 + + + +  + + +   +  + 

T10 + + + + + +   + + +   

T11 + + + + +  +  +  + + + 

T12 + + + + + + + + + + +  + 

T13 + + + + + + + + +  + + + 

T14 + + + + + + + + + +  + + 

T15 + + + + + + + + + + + + + 
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While analyzing the qualitative and quantitative information related to the courses 

completed, the authors considered it appropriate to refer to the teachers as T1, T2 and so on 

(starting from those with the least number of courses done) for the sake of personal 

animosity and alongside with that divide them into the groups according to the number and 

type of programmes they covered. It helped investigate and see the coherent dependence of 

their professional advancement and success upon the courses and further demonstrate it in 

the analytical part of this study. 

As seen in Table 1, five teachers (thereinafter Red Group) took only obligatory general 

courses. They did it because it was required by normative documents to sustain their 

employment and considered other programmes redundant. Three teachers (Yellow Group) 

upgraded their qualifications while completing both obligatory courses and 2-4 other 

courses to gain their rating points. Three teachers (Blue Group) completed more than a half 

of additional courses for both their rating points and hope for further professional success. 

Four teachers (Green Group) completed almost all the courses including some paid 

professional development programmes as they were sure it will help them succeed 

professionally and, most likely, get salary increase as well. 

4 Results 

This preliminary work had been done by the researchers by May 2020. In June 2020, the 

university academic staff rating was published. It took into account not only upgrading 

qualifications courses and professional development programs but also other important 

results university teachers achieved during the past academic year (scientific papers 

published, conferences attended, course-books and other teaching materials designed, grant 

applications and submissions, paid educational activities for prospect students organized 

and so on). At the same time, the process of job cuts was launched at the university in order 

to achieve a balance between the number of students and university teachers required by 

Russian normative documents. Those with the lowest rating score were affected. 

Table 2. Upgrading qualifications impact on university teachers further professional 

advancement and success. 
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Blue Group - - - 66 66 - 33 33 66 

Green group - - - 100 50 50 75 75 100 

1because they have to work only on a half-time basis 
2excluding grants money 
3because they either receive supplement for their high rating score or grants funding 
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Table 2 summarizes upgrading qualifications impact on university teachers further 

professional advancement and success (see Table 2). 

To sum it up, university teachers from Blue and Green groups did their best and spent a 

great amount of their non-working time while attending upgrading qualifications courses 

and professional development programmes which were not directly connected with their 

teaching activities. As a result, they collectively managed to publish 12 scientific papers in 

internationally recognized journals and two, create two online courses in the university 

electronic environment, organize a summer school for students from partner universities, 

launch a new international double-degree bachelor programme, find new international 

partners and get an Erasmus+ grant for 2020-2022 an so on. Their personal rating score and 

the Department rating were the highest among other humanitarian departments of the 

technical university which led to increase in these teachers’ salaries as well. 

5 Conclusion 

The results indicate that upgrading qualifications courses and professional development 

programmes exert a far-reaching effect on professional advancement and success and can 

serve a number of objectives.  

The research held in Samara State Technical University revealed that there are 

obligatory courses required for teachers to complete that give nothing to further 

professional advancement. On the other hand, university authorities and department heads 

are able to organize courses of a new format developing such competencies of university 

teachers that are not closely connected with their teaching skills but that can as a means of 

promoting university strategy and achieving personal goals. 
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