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Abstract. The desire of contemporary society to improve the quality of 
life through the organization of wider access to education for people with 
disabilities raises several issues concerning the conditions for organizing 
inclusive education. In the article based on theoretical analysis and 
practical experience in implementing five-year research and educational 
project in cooperation with the Moscow City University, the hypothesis is 
substantiated that using specially developed didactic materials, individual 
training of applicants according to an adapted curriculum, and adaptive 
teaching methods, it is possible to ensure successful foreign language 
training of a foreign language teacher for blind and visually impaired 
adults enrolled in the inclusive education in an undergraduate program. 
The purpose of the study is to find the possibilities of teaching a foreign 
language to totally blind adults studying in an inclusive educational 
environment of a higher educational institution with the subsequent 
successful implementation of their professional activities. The scientific 
novelty of the research is seen in the development and testing of a model of 
methodically substantiated professionally-focused educational trajectory of 
foreign language education for totally blind adults studying at the 
university. Using classical research methods, such as the study of scientific 
literature and accumulated methodological experience, trial training, 
observation, and questionnaires, the researchers came to conclusions about 
the feasibility and productivity of the proposed approach to teaching 
English to blind students in an inclusive environment, contributing to a 
more effective professional training of people with disabilities, improving 
their self-esteem, better adaptation to life, as well as professional and 
personal advancement of all participants in the educational process.  
Keywords: English language teaching, higher education, totally blind, 
inclusive educational environment. 
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According to the World Health Organization (WHO), about 2.2 billion people worldwide 
suffer from severe visual impairment or are totally blind [1]. The experience gained through 
cooperation with specialized educational institutions in Russia, in particular, with 
correctional classes for the visually impaired children at schools in Kursk and the Kursk 
Music College-boarding school for the blind, allows the conclusion that their graduates are 
guaranteed to acquire secondary and vocational education. However, they still experience 
significant challenges in personal, social, and professional adaptation. The UNESCO 
Salamanca Statement set the objective “to promote integration and involvement, and to 
combat exclusion” [2], ensuring true equal opportunities. One solution to this goal is seen 
in the implementation of inclusive education, whose success depends on several 
organizational and pedagogical conditions, including special methods, adapted content and 
curricula, modified assessment methods, and ensuring an accessible educational 
environment [3, 4]. 

Since 2016, Kursk State University has been implementing research and educational 
project on teaching English to blind and visually impaired students. The study was 
launched in cooperation with the Moscow City University. The goal of the project is to 
study the possibilities of teaching a foreign language to totally blind adults studying in 
inclusive education at a university with the subsequent successful implementation of their 
professional activities. The scientific novelty of the project consists in developing and 
testing a model of methodologically based professionally-focused educational trajectory of 
foreign language learning for totally blind adults studying at the university. As a 
hypothesis, it is suggested that based on specially developed learning materials and course 
content, preliminary individual training of prospective students, and adaptive teaching 
methods in the framework of inclusive education in an undergraduate program, it is 
possible to ensure successful professional and personal advancement of all students in the 
inclusive group. 

The research objectives correspond to the stages of the scientific and educational 
project:  

1) studying scientific literature and curricular practices;  
2) developing didactic materials;  
3) preparing future students for undergraduate studies;  
4) training in an inclusive educational environment at the university;  
5) conducting an analysis of the results obtained, and disseminating the gained 

experience. 

2 Methods 

The nature of the study determined the methods that ensured reliable results. These 
included studying scientific literature and accumulated methodological practices, as well as 
conducting trial training, observation, and questionnaire surveys.  

3 Results 
In the course of the study, the authors analyzed publications and didactic materials related 
to the methodology of teaching foreign languages to students with different educational 
needs. The problem of inclusion of blind and visually impaired people is widely covered in 
the literature on teaching foreign languages to people with disabilities [5-7], which deals 
with the possibility of using technical means of training [8] and the Internet [9], the 
peculiarities of the educational process adaptation [10], inclusion strategies and foreign 
language teaching technology to this category of students [11]. It should be particularly 
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noted that some authors do not refuse to use tactile manuals written in Braille, especially 
for the study of vocabulary and grammar [12], and offer a methodological model of 
teaching foreign language for students with special educational needs [13]. 

A characteristic feature of blind students is that they use mainly the auditory and tactile 
channels to receive information. The development of modern technologies has led to the 
fact that previously popular printed manuals are gradually giving way to audio fragments 
that can be listened to and recorded independently using relatively inexpensive mobile 
devices. Blind students are relatively free to control computer devices, using special 
operating systems that voice all user actions. Analysis of publications on the problems of 
teaching blind students [14] allowed focusing on audio-lingual, grammatical-translation, 
and communicative methods as the main approach to learning a foreign language by this 
category of learners.  

In 2016-2017, a creative group of teachers and students of the faculty of foreign 
languages of Kursk State University together with colleagues from Mount Union College 
(Ohio, USA) developed and recorded an audio course for the blind and visually impaired 
entitled “Sing and Learn English” [15], which included 40 authorial audio lessons, each 
lasting 40-60 minutes. The developed lessons are based on a number of grammar-related 
songs, whose lexical and grammatical structures are explained in detail and consolidated in 
exercises. Audio recordings contain answers for independent mastering of learning 
material. To increase motivation, the lessons include dialogues and interviews, cross-
cultural information, quizzes, and conversational games.  

In the 2017-2018 and 2018-2019 academic years, the faculty of foreign languages of the 
Kursk State University conducted preparatory language courses for five students of the 
faculty of arts, three totally blind, and two visually impaired. Classes were held twice a 
week for 90 minutes. The initial level of English proficiency of participants in this project 
was characterized as “beginners”. Students of the faculty of foreign languages participated 
in the courses as volunteer tutors, which undoubtedly represented an important aspect of 
professional advancement for future teachers of inclusive education. 

During the 2019-2020 academic years, work continued towards the implementation of 
inclusive education. Two totally blind participants were involved in trial training in a group 
of students of the faculty of foreign languages who studied English as a second foreign 
language. Participation in various conferences and additional individual classes enabled 
them to reach a high enough language level to plan their master’s studies and get the 
qualification of an English language teacher. It was particularly difficult for teachers to 
teach the reading and writing skills of such students. However, the experience of trial 
training has shown that almost any task can be adapted for the blind. Inclusion allowed 
other students of the group to take a different look at people with disabilities and gain 
invaluable experience for the upcoming teaching practice.  

In the course of conducting inclusive classes, adaptive didactic materials are constantly 
developed, in particular, based on simplified editions of English-language fiction. In 
collaboration with teachers of the Moscow City University, a series of video lessons and 
methodological lectures on inclusion [16] is being created and posted in the public domain.  

4 Promising areas for further research  
In the framework of the project, teaching English to visually impaired students of 
secondary school No. 57 in Kursk has been started to attract their interest in learning a 
foreign language, and make it possible for blind students to try themselves as teachers and, 
taking into account their experience, help children overcome challenges in learning. The 
quarantine measures enforced in the spring of 2020 did not allow this work to be fully 
implemented, but they raised the problem of the need to create didactic materials for 

3

SHS Web of Conferences 98, 02013 (2021)	 https://doi.org/10.1051/shsconf/20219802013
Education and City 2020



 

 

distance learning. In this regard, the use of modern computer typhlotechnologies for the 
development, among other things, of writing skills in blind students is considered 
promising. For example, the voice input feature available in Google Docs allows dictating 
text, edit it, insert lists, navigate through text, and format it without touching the keyboard 
(https://youtu.be/v0rPu_pl0D8).  

The possibility of using video materials based on typhlocommenting for blind students 
is attractive as well.  

The second approach involves deepening the methodological training of blind students 
to develop the English language lessons based on audio materials. To achieve this goal, it is 
planned to organize classes where all students, both sighted and blind, will be able to try 
themselves as English teachers to address challenges and overcome possible psychological 
barriers associated with the need to manage a group of students, monitor the performance of 
tasks, correct mistakes, and lead a discussion.  

5 Discussion  
The results of the study, based on theoretical analysis, trial training, pedagogical 
observation, and interviewing participants in the inclusive educational process, are reflected 
in 11 publications, contributions presented at five international conferences, including the 
Conference of the Association for Education and Rehabilitation of the Blind and Visually 
Impaired, held in Reno (Nevada, USA) in 2018, six national and regional conferences, the 
8th All-Russian Science Festival SCIENCE 0+, as well as at seminars and masterclasses. 
Participants of the discussion note the importance of developing foreign language education 
for people with disabilities in an inclusive format, positively assess the methodological 
experience accumulated in the course of study, and share the developed didactic materials. 
Foreign colleagues note a fairly good level of the English language proficiency and high 
motivation to teach blind students at the faculty of foreign languages.  

6 Conclusion  
The results of study conducted at the Kursk State University aimed at revealing the 
possibilities of teaching foreign languages to blind and visually impaired students in the 
format of inclusive education have allowed drawing the following conclusions. 

• Mastering foreign languages by blind students at the university is possible and 
effective when using the developed adaptive techniques and learning materials, high 
intrinsic motivation of persons with visual disabilities, as well as the availability of an 
affordable and comfortable environment. 

• The described form of work enables people with visual disabilities to give credence to 
their abilities, better adapt to modern living, and open up prospects for self-actualization in 
professional activities. 

• Involving teachers and students in the preparation of teaching materials and 
conducting classes in an inclusive environment promotes the professional and personal 
advancement of all participants of the educational process, impelling the desire to voluntary 
work and participation in creative projects. 

• The development of inclusive education is an excellent basis for the international 
cooperation of teachers and students. 

All the above confirms once again the importance of the contribution of inclusive 
education to improving the living quality of people, since, in the course of education, 
socialization, and adaptation in society, not only children [17, p. 127] but also people with 
special needs of all ages actively interact with those around them. 
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