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Abstract. The article studies the role of city libraries in school education 
based on expert interviews carried out with Moscow teachers, librarians, 
teenagers, and their parents. The study is relevant due to the importance of 
city libraries in the educational process and their insufficient use in 
practice. This is the first comprehensive study of standardized interaction 
between schools and city libraries. The research has demonstrated that ties 
between these institutions and the process of their interaction have a 
personal and informal nature. Today, public libraries are information and 
education resources for school only to a small extent. Most teachers do not 
see any point in collaborating with libraries since their communication 
with librarians is not properly regulated. As a rule, successful examples of 
such interaction are not associated with established rules but rather with a 
personal interest conditioned by subjective, often random reasons. An 
essential characteristic of this communication is event-based learning, the 
use of verbal practices and educational games, as well as a stable 
educational orientation. Children as participants in the educational process 
have minimum engagement in this field. It is a rare case that libraries are 
regarded as a place for independent learning where students work with the 
necessary sources to conduct scientific research and engage in project 
activity. In most cases, city libraries attract teachers with their student-
oriented events or activities. At the same time, libraries are rarely used in 
the educational process. Their role does not always involve working with 
collections or developing children’s need for independent reading. The 
latter can be satisfied by visiting a local library and addressing reading 
lists.  
Keywords: city library, reading infrastructure, event-based learning, 
school, communication, working with library collections. 

1 Introduction  
The Moscow City University prepares future teachers for working in open education of the 
Russian capital. To improve the existing educational curricula and develop new teaching 
methods, the institution is studying the gaps that can be filled with the use of urban 
educational infrastructures. The Laboratory of Sociocultural Educational Practices at 
Moscow City University examined reading infrastructure [1]. Then libraries were 
considered as popular educational locations for modern schoolchildren. However, we 
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interviewed participants in educational relations and revealed that libraries can become 
such objects only if they are included in the educational process [2]. While studying city 
libraries (there are a lot of scientific works on the involvement of school libraries in the 
educational process [3-7], we put forward the following hypothesis: expanding the 
boundaries of school education through the resources of city libraries helps to improve the 
quality of education received by children and the quality of people’s life [8-10], including 
both teachers and students of Moscow schools.  

2 Methods 

The study results are based on the analysis of 18 expert interviews carried out with 
language and literature teachers and librarians from public and private schools of Moscow 
in 2019-2020 academic year. We also considered the materials provided by eight focus 
groups, including Moscow teachers, librarians, teenagers, and their parents, in the same 
period.  

3 Results  
While analyzing the collected data, we revealed specific features of this interaction. 

The first feature relates to event-based learning and personal ties, which refers to the 
quality of communication between educational institutions and city libraries. First of all, we 
need to emphasize the predominant personal and informal nature of such ties. Although city 
authorities actively support their development (in recent years, they have organized several 
large projects aimed at improving educational interaction between libraries and schools, for 
example, the “First-class reader” contest for first-grade students, the “School day in the 
library” interdepartmental educational project), meaningful ties are built with a sufficiently 
high degree of independence of their participants. Teachers are the most common initiators 
since they can take on the role of the ordering customer/producer and manage this process. 

The study has demonstrated that public libraries rarely serve as information and 
education resources for school studies of literature and other humanities. Teachers address 
public libraries only if they face a shortage of school library resources: this refers to library 
collections, various extracurricular activities, and willingness to take into account the 
teacher’s requests and fulfil them. Most teachers do not see any point in collaborating with 
public libraries since their communication with librarians is not properly regulated. As a 
rule, successful examples of such interaction are not associated with established rules but 
rather with a personal interest of both teachers and librarians conditioned by subjective, 
often random reasons. 

Five teachers out of 18 respondents (primary school teachers and those working with 
the fifth and sixth grades) shared their experience of interacting with children’s libraries. 
Three teachers initiated joint activities with librarians. Two teachers collaborated with 
aspiring librarians to form and hold extracurricular activities. Teachers mainly focused on 
the librarians’ readiness to work together and their human qualities facilitating interaction. 
The services offered were essential but only in a favorable communication situation. 

A large number of libraries involved in such interactions are within walking distance of 
schools. Only one library was located far away from its partner school. A teacher took her 
students to the far end of Moscow when she learned about the events held by this library on 
the Internet. She did not search for similar activities in the nearest libraries, most likely, due 
to the lack of accessible information. 

The second essential feature of this educational communication is event-based learning, 
the use of verbal practices (lectures, workshops, talks) and educational games (quests and 
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quizzes), as well as its stable educational nature. Children as participants in the educational 
process have minimum engagement in this field. Meetings with them aim at transferring 
ready-made knowledge, i.e. at a format of relationships close to school interactions when 
children are offered a set of “digested” knowledge. It is a rare case that libraries are 
regarded as a place for independent learning where students work with the necessary 
sources to conduct scientific research and engage in project activity. At the same time, 
libraries are a perfect location for this type of activity because it is a favorable and 
comfortable environment for reading and working with sources. A rich collection of printed 
and electronic resources, free access to them, qualified assistance from librarians in finding 
sources and working with them, including in the Hygge style [11], as well as the reader’s 
ability to select resources – all this creates the necessary conditions for independent work 
on a creative task, study, or project. 

Judging by the respondents’ answers, city libraries mostly attract teachers with their 
student-oriented events or workshops. In some cases, students act as spectators or 
participants. Schoolchildren are brought to libraries for performances, festivals, movie 
screenings, meetings with writers and book publishers, etc., as well as to participate in 
various quests, games, and quizzes. In the first case, the role of schoolchildren is mostly 
passive and requires no special preparation. In the second case, they are more active and 
take part in competitions with prior preparation at school and the support of their teacher. 
The respondents noted the following problem: these events are connected with classical 
children’s literature and practically ignore modern literature. 

However, teachers complain that children cannot take the books they liked, including 
those they saw or heard of. To help a child join the library, the presence of a parent is 
required. If a teacher brings children to some public library, they cannot join or take any 
books home, as a result, children are not in constant contact with a city library. 

The fact that a crucial participant (parents) falls out of an event-based “school-library” 
interaction is decisive for the effectiveness of this “field trip”. This can be explained by two 
reasons: firstly, family and school do not know how libraries work with the community 
(sight-seeing tours, clubs, etc.); secondly, libraries are not ready for informal 
communication. We examined enough children’s reading clubs and none of them was 
located in a public library. 

Perhaps, it happens because many city libraries, primarily children’s libraries, do not 
study (and, as a result, do not meet) the needs of school, family, and students. However, 
readers visit libraries to satisfy their needs [12]. Thus, it is necessary to arrange the 
functioning of libraries basing on the principle of customization, which is emphasized by 
foreign scholars [13-15]. 

All teachers who had contact with libraries told us about their events and only two 
respondents were aware of their regular training sessions. The topics of these classes vary 
greatly: some libraries introduce children to periodicals, while others present them travel 
books and geographical discoveries. Each lesson can cover one topic; sometimes it is a 
cycle that continues throughout the school year. Many teachers mentioned that it was 
theoretically possible to conduct lessons in a library but only one of them used this 
opportunity. 

We determined one more component of library communication (i.e. books) but it turned 
out that the events held by libraries do not always involve working with collections or 
developing children’s need for independent reading. The latter can be satisfied by visiting a 
local library and addressing reading lists. Currently, both school libraries and city libraries 
are often visited by students in search of books “from the syllabus” and bоoks for home 
reading lessons. A modern student has more reasons to go to a local library where they can 
withdraw from the world and read, complete a class assignment, rummage through books, 
and write their own stories. For example, the reading log can become an interesting reading 
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practice rather than a form of teachers’ control over the reading progress. If students are 
encouraged to keep their reading log informally and creatively, they can benefit from it in 
the following aspects: to record what is read and mark the time left for free reading (the 
time factor is of great importance today); to understand their preferences; to choose a 
convenient format for making notes and coming up with new forms of presenting a 
particular book for like-minded people, etc. We should also keep in mind that readers are 
subjects of readers’ communication. The very phenomenon of reading cannot exist without 
them. Furthermore, readers can discuss what has been read on the pages of their reading 
log.  

4 Conclusion  
Since only a small number of the respondents had joint activities with children’s libraries, it 
is impossible to get a comprehensive view of all the forms and methods of such interaction. 
Such communication is carried out by teachers or parents (we still have to study the 
specifics of their interaction with libraries), who are not quite satisfied with extracurricular 
activities held by school libraries. They do not limit children to literature lessons and the 
work with books in the classroom and understand the role of independent reading and study 
of sources for further learning and high quality of life. 

Personal contacts between teachers and librarians are more important than standard 
forms of organizing such interaction. 

The most common forms of interaction are extracurricular activities, contests, quests, 
and other types of play activity organized by library workers. 
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