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Abstract. The subject of the study is the creation of a system for assessing 
professional competencies and the formation and implementation of this 
system into pedagogical university students’ educational activities in the 
context of distance learning. The authors aim to implement the evaluation 
procedure in a new format due to the introduction of the High Alert State in 
Moscow and, consequently, remote operations. The developers are faced 
with the task of not only realizing the assessment of professional 
competencies but also maintaining the openness of the procedure, ensuring 
the possibility of communicative interaction between students and 
employers. Based on the analysis of specialized sources and as a result of 
discussion within the expert community, new assessment tools are proposed, 
and an appropriate assessment scheme is developed. The procedure is based 
on a competency-based approach, the development is carried out 
considering the requirements of the federal state educational standard, as 
well as the WorldSkills Russia professional skill competitions in the 
category “Teaching in general and secondary schools”. The procedure is 
tested based on the Moscow City University within the framework of the 
Moscow Teacher Certificate project for students. The project has been 
implemented since 2017, however, for the first time the project has been 
carried out in a remote format. The data obtained during the study make it 
possible to identify the possibilities of the assessment procedure in the 
distance learning context and the key features of students’ participation in 
the procedure and determine the most significant organizational aspects. 
Based on the results of testing, conclusions are made about the advantages 
and disadvantages of this procedure, both in terms of content and in 
organizational terms. The prospects for applying the procedure and the 
necessary improvements in the future are determined.  
Keywords: assessment of professional competencies, pedagogical 
university students, remote conditions, educational activities  

1 Introduction 
The Moscow Teacher Certificate project has been implemented at the Moscow City 
University since 2017. The graduates studying pedagogical programs take part in the project. 
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The purpose of this project is to assess and develop the professional competencies of future 
teachers and create a system of interaction and cooperation with representatives of 
educational organizations, aimed at the growth and development of the human resources of 
the education system in Moscow. However, the assessment and interaction mechanisms 
implemented within the project are universal and can be applied in other federal subjects [1]. 
This project contributes to the employment of young teachers in educational organizations 
with a favorable staff, which is especially important for maintaining the motivation to carry 
out professional activities at the beginning of their professional path, which, according to 
international studies, is not always typical [2]. 

The project procedure traditionally includes three stages. At the first stage, students need 
to pass a subject examination, which is due to the idea that in the conditions of 
intellectualization of work activity and its rapid improvement, fundamental knowledge 
continues to be of great importance for determining professionalism [3]. At the second stage, 
the contestants need to show their professional competencies during a model training session 
[4]. The third stage is self-presentation with elements of interviews with employers. All 
stages are carried out in the full-time format. This procedure allows students to identify 
shortfalls, gain practical experience in simulated conditions that correspond to real ones, and 
gain experience in evaluating their own activities and further analyzing the results. Modern 
researchers note the availability of practice during the period of study as a key condition for 
teacher training which subsequently determines students’ achievements [5]. 

Due to the spread of a previously unexplored virus, on 11 Mar. 2020, the Director-General 
of the World Health Organization (WHO) declared a pandemic, which meant the registration 
of cases of infection with this disease in most countries of the world [6]. At the time, the 
organization of the second stage of the project was carried out, and the first stage had been 
completed. In Moscow, at the level of government bodies, it was decided to introduce a high 
alert mode due to the change in the epidemiological situation [7] and, consequently, impose 
a lockdown. Thus, during the implementation of the project, its participants and organizers 
were faced with the need to switch to a remote format. 

The need to develop an alternative version of the procedure in a remote format is also 
actualized by modern conditions, which imply the development of the teacher’s 
competencies in the field of digital tools for organizing educational activities. Due to the 
development of digital resources and the change in computer technologies, there is a 
transformation in many types of activities, including in the framework of education [8]. The 
transition to a remote format is possible through online resources. Therefore, the key 
requirement of the Digital School project is the creation of a space for online courses through 
digital technologies, a focus on the active use of computer game elements in education [9]. 
The use of mobile technologies in education allows one to increase students’ motivation and 
build an interactive educational environment [10]. The development zone of the future 
teacher focused on the trends in the transformation of education, is the improvement of the 
design competencies and creation of digital resources [11]. Empirical data demonstrate the 
difficulties that teachers face when using digital technologies, as well as the educational 
resources of this process [12]. The traditional approach to the organization of educational 
activities in the format of the classroom-lesson system does not sufficiently meet the 
conditions for the development of society, within which the approach is being implemented, 
which may hinder the modernization of education [13]. 

2 Methods  
In the study, we applied the method of analyzing psychological, pedagogical, and 
methodological Russian and foreign sources. The empirical method includes observation and 
analysis of the results of the testing and implementation of the assessment procedure. 
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3 Results 
The most significant changes were made to the procedure of the second stage. The changes 
introduced were based on the self-directed learning approach [14]. To transfer the procedure 
to a remote format, the participants were invited to prepare a training video lesson and post 
this material on YouTube. The participants choose the topic and content for the video lesson 
independently. The recording time was 20 to 25 minutes (timing discrepancy implied penalty 
points). Materials were evaluated by an expert board which included representatives of 
educational organizations from the city of Moscow (three experts). The evaluation was 
carried out via a digital platform by filling out an observation card. This assessment tool 
made it possible to put into practice a model of one of the distance learning formats. Modern 
authors highlight both the positive and negative aspects of distance learning [15]. 

Table 1 contains the comparison of the procedure at the second stage of the project in the 
full-time and remote formats. 

Table 1. Comparative analysis of the second-stage procedure. 

Format Tool Number 
of experts 

Number of 
students 

Blocks of assessed 
competences 

full-time a model lesson with 
students 5 6 

Cognitive 
Communicative 

Functional 

remote 
an instructional video 

lesson without 
students 

3 none Cognitive 
Functional 

 
The criteria for the analysis of video lessons by the experts were interdisciplinary and 

comprised two blocks, cognitive and functional. The criteria included the assessment of the 
process of organizing speech, the accessibility of presented information, public speaking 
skills, building connections with everyday life, and the possibility of applying the knowledge 
gained in practice. A separate assessment block included the technical side of presenting 
material, the format of the lesson, lesson structure, and the successful creation of an 
information environment. Moreover, based on the results of the lesson, the experts were 
allowed to express the general impression of watching this lesson with a bonus point. The 
educational practices used in the lesson must meet the modern needs of the digital generation 
[16]. These criteria make it possible to consider the informational, substantive, and technical 
aspects of the lesson, identify the advantages and shortfalls, and provide the participant with 
structured feedback in the form of an individual profile, which includes data on the level for 
each criterion, which implies a differentiated assessment. 

4 Discussion 
There were 210 students taking part in the assessment procedure and presenting training 
video sessions. Based on the analysis of the data, it seems possible to highlight the advantages 
and disadvantages of the remote procedure. 

As the advantages of the remote format for the contestants, one can note that there is no 
influence of students on the course of the lesson; the video lesson is recorded without the 
participation of students, in contrast to the full-time format. The participant of the procedure 
can prepare for the recording, make several attempts, and choose the attempt that 
demonstrates the participant’s competence to a greater extent. An advantage for the 
participants is also the likely disappearance of psychological barriers due to the comfortable 
conditions for recording the lesson, the absence of the influence of experts’ authority, as well 
as anxiety caused by the unfamiliar environment at the demonstration site. The competitor 
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demonstrates in practice their professional competencies and the remote format allows the 
widest range of employers to get acquainted with the student’s capabilities. According to the 
researchers, practice-oriented teachers are currently are most in-demand in the educational 
organization [17]. Therefore, the student has a chance to show their professional 
competencies at the highest level. The remote format entails a change in the goal of the 
assessment procedure and a transition from identifying the level of a student’s professional 
competencies in conditions close to real ones to determining the student’s maximum 
potential. This approach presupposes greater reliability and practical orientation, as each 
educational organization offers different conditions for professional activities, however, the 
potential of the future teacher is significant. This format implies some advantages for the 
organizers of the procedure, which include: the chance to spread out expert boards in time 
since the boards view recorded classes which allows them to return to the elements of the 
training sessions at the most convenient time, carry out a more careful assessment, distribute 
the workload on the expert, and involve fewer organizers accompanying the procedure. 

As for the difficulties faced by students, it was hard to build communication and maintain 
dynamics in the absence of students. 

The organizers faced difficulties in assembling homogeneous assessment boards (that 
would allow for uniform assessment during the procedure) which indicates the need for more 
detailed training of experts and elaboration of criteria. 

The assessment procedure allows students not only to show the level of their 
professionalism but also contributes to its development since the procedure involves a 
practical test of their capabilities and feedback, which in turn meets the demand of the 
education system indicated by modern researchers for the need to expand opportunities for 
young teachers’ professional development [18]. 

5 Conclusion 
The remote format of assessing the professional competencies of future teachers allows one 
to optimize the procedure in terms of time, material, and human resources. Moreover, this 
format allows one considering the current trends in the development of education and 
determining the competencies of future teachers that are not demonstrated within the full-
time format. As a development prospect, it is possible to create a tool that combines the full-
time and remote formats, which will allow competitors to fully show their professional 
competencies. In the future, to preserve the communicative block of competencies during the 
remote format of the procedure, it is possible to conduct an online lesson involving students. 
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