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Abstract. The article presents the results of an empirical study aimed at
assessing the effectiveness of the author’s program for developing the
emotional intelligence of senior preschoolers through various types and
forms of social practice. Like other personality traits, the emotional
intelligence of senior preschoolers manifests itself and develops in various
types of social practice. One of the most widespread options is different joint
activities with peers and adults. Joint activity with peers and adults based on
more complex forms of interaction is regarded as the most accessible option
for the social practice of children. The article presents a model of children’s
emotional intelligence that serves as a basis of the author’s program of its
development in senior preschoolers through various types and forms of
social practice. The diagnostic assessment of the emotional intelligence of
senior preschoolers was conducted with the use of the author’s methodology
developed for teachers and psychologists of preschool educational
organizations. Teachers of preschool educational organizations participated
in the study as experts assessing the emotional intelligence of children. The
results were determined based on the average values provided by each expert
for each child and indicator. The study has demonstrated that an important
condition for the effective development of the emotional intelligence of
senior preschoolers is specially organized social practice based on the
child’s gradual mastering of the basic components of social intelligence. To
gradually improve the emotional intelligence of senior preschoolers, it is
necessary to include them in more complex joint activities with peers and
adults.
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1 Introduction

Like other integrative personality traits, the emotional intelligence of senior preschoolers
manifests itself and develops in various types of social practice. Some scholars consider the
task of developing the child’s emotional intelligence within the framework of studying
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giftedness, cognitive and academic success [1, 2]. One of the most widespread variants of

social practice is different joint activities with peers and adults.

Therefore, an important task of educational activities in kindergartens is the professional
organization of various types and forms of social practice, which allows promoting the
development of the child’s emotional intelligence. The study aims at testing the effectiveness
of the above-mentioned educational program based on special social practice for senior
preschoolers, improving their emotional intelligence and social competence. The research
hypotheses are as follows:

e An important condition for the effective development of the emotional intelligence of
senior preschoolers is social practice organized by teachers and based on the gradual
mastering of its basic components (understanding the emotions and motives of other’s
social behavior; the adequate expression and regulation of one’s emotions when
interacting with other people; the management of one’s emotions and social behavior);

e The organized inclusion of children in more complex joint activities with peers and adults
(from joint-individual to joint-interacting) is important for the further development of the
emotional intelligence of senior preschoolers.

2 Methods

The general research scheme can be described as classical. In the course of the study, we
compared the data obtained in both experimental and control groups. According to this
approach, the first stage (conventionally called “diagnostic”) and the final stage
(conventionally called “control”) used similar diagnostic tools to assess the development of
emotional intelligence in children from the experimental and control groups.

During the next stage of the study (conditionally called “forming”), senior preschoolers
in the control group used traditional educational means that should stimulate their emotional
intelligence and solve other educational tasks. In contrast to the control group, the
experimental group was taught using a specially developed model of educational activity at
the “forming” stage of the study. This program was designed for the purposeful improvement
of the emotional intelligence of senior preschoolers through various types and forms of social
practice. According to the general structure of the study, the results of developing the social
intelligence of senior preschoolers from the experimental and control groups were compared
at the final stage of the study (conditionally called “control”).

The selection of the respondents consisted of 250 senior preschoolers who were divided
into several groups. The children who participated in the study attended senior and
preparatory groups in various preschool educational organizations in Moscow. The
experimental groups included 124 children, the control groups comprised 126 children.

The diagnostic assessment of the social intelligence of senior preschoolers was conducted
using the author’s methodology developed for teachers of preschool educational
organizations [3]. Teachers of preschool educational organizations participated in the study
as experts assessing the development of social intelligence in children; the average values for
each child and each indicator were used as the results.

3 Results

The results of the diagnostic examination of senior preschoolers from the experimental and
control groups according to the development of their emotional intelligence at the first
(“diagnostic”) and final (“control”) stages of the study are presented in Table 1. These data
clearly show that children in the experimental and control groups had almost identical levels
of emotional intelligence at the initial (“diagnostic”) stage of the experiment.
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Following the “diagnostic” stage, the second (“forming”) stage of empirical research
introduced the author’s program to the experimental group. Its main objective was to develop
the emotional intelligence of senior preschoolers. In the control groups, the tasks of
stimulating children’s emotional intelligence were solved traditionally, i.e. spontaneously,
without any specialized programs.

The program we developed contains concepts of emotional intelligence as an independent
psychological construct and its relevant content provided by modern psychologists from
various scientific schools and different countries [4-6]. An important source for developing
this educational program aimed at improving the emotional intelligence and social
competence of preschoolers was the works of scientists from around the world who studied
various aspects of its manifestation and development [7-11].

The experimental program implemented at the forming stage of the study in the
experimental groups included two relatively independent parts:

e The first (“basic”) part consisted of special classes on improving the emotional
intelligence of senior preschoolers based on the material of various subject areas provided
for by the state educational standard. Using special methodological techniques, as well as
joint games and classes, teachers worked on interaction skills and adequate emotional
responses;

e The second part included almost all everyday life activities of children in the
kindergarten. It covered the entire range of traditional activities included in the basic
educational programs of preschool educational organizations, as well as spontaneously
arising situations of social interaction with other people, both children and adults.

The main distinction of the program is the absence of a strict algorithm for planning and
conducting training sessions to improve the emotional intelligence of children. A variety of
individual tasks, the general structure of classes, the inclusion of role-playing and theater
games, the application of training techniques ensured a steady interest in classes not only
among children but also among their teachers. Particular attention was paid to the joint
activities of children and adults. The active involvement of adults in the process of interaction
and game-based co-creation with children was regarded as one of the most important tools
for improving the emotional intelligence of senior preschoolers. In these conditions, effective
work requires a teacher of high qualifications and presupposes skills to invent, improvise and
combine. This is necessary for the effective inclusion of game-based situations of cooperation
and joint creativity in the daily social practice of senior preschoolers.

The general level of the child’s social development and the basic features of the emotional
sphere (emotional intelligence) are being manifested and improved in all spheres of life and
all types of activity. The educational courses provided by the program, traditional and the
author’s stories developed especially for children from the experimental groups, games and
tasks are not the only source of developing and improving their emotional intelligence.
However, this program and similar training courses are capable of ensuring the
purposefulness and effectiveness of the processes developing the emotional intelligence of
senior preschoolers.

Considering the basic features of emotional intelligence, we have determined the main
blocks for forming special classes within the framework of the program. These classes should
be based on the model of joint games or other types of joint activities for children. The
program mainly included training exercises, both the author’s and those found in a large
number of special psychological and pedagogical literature. In addition, we involved
practicing teachers in the development (based on a wide range of subject materials) of
methods and educational tasks aimed at improving the emotional intelligence of senior
preschoolers.
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The content and main blocks of the experimental program for improving the emotional
intelligence of senior preschoolers in the course of social practice are presented in Figure 1.
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Fig. 1. The theoretical model of the emotional intelligence of preschoolers.

In modern scientific works on preschool pedagogy and child psychology, the collective
creativity of preschool children is considered an organized activity of interacting individuals
[12]. The Russian pedagogy proceeds from the fact that the joint activities of children
improve their skills of cooperation and counter-balance the egocentrism typical of that age.
By participating in joint activities, children master elementary skills to overcome their
immediate desires and gain experience of acting in the interests of other people.

Under the theory of activity developed in Russian science, the structure of joint activity
includes the following components: common goals, common motivation, the distribution of
responsibilities, the integration of individual efforts, management, the overall result and
reflection [13]. The common goal or the main element of this structure is usually a common
result. A newly formed group actor (in this case, a group of preschool children) seeks to
achieve it.

Depending on the interaction of children and their specific participation in the joint
activity (as well as the teacher’s participation), as well as the joint interaction of children, can
be considered in the form of five most common options:

e Activities of children under the guidance of adults;

e Joint activities of children and adults;

e Joint activities of a group of children under the guidance of adults;

e Joint activities of children with peers without the participation of adults but on their
instructions;

¢ Independent and spontaneous joint activity of children.

4 Discussion

At the final (“control”) stage of the experiment aimed at assessing the effectiveness of the
proposed program of intensive improvement of the emotional intelligence of senior
preschoolers, we tested various types of social practice and forms of interaction between
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children and adults or peers in the context of special training sessions. The results obtained
at this stage of the study allowed to distinguish between children from the experimental and
control groups after completing the forming stage of the experiment. The results obtained by
children from the experimental and control groups at the “diagnostic” and “control” stages
of the study are presented in Table 1.

Table 1. Results of the diagnostic examination of senior preschoolers from the experimental and
control groups according to the development of their emotional intelligence.

Study stages EthgegIlI:ely High Moderate Low Ext;‘()evl:ely
Experimental groups
Diagnostic 1% 12% 72% 12% 2%
Control 10% 30% 54% 6% 0%
Control groups
Control 2% 11% 74% 11% 2%
2% 13% 75% 8% 2%

The comparison of the data obtained at the “diagnostic” and “control” stages of the study
clearly indicates that there was only 1% of children with an “extremely high” level of
emotional intelligence at the first (“diagnostic”) stage of the study in the experimental groups.
At the final (“control”) stage, the number of such children in the experimental groups was
already 10%. At the same time, children with “low” and “extremely low” levels of emotional
intelligence were almost equally divided at the initial stage of the empirical study — 12% and
1% in the experimental groups; 11% and 2% in the control groups. On the contrary, the results
differed at the final (“control”) stage of the study. In the experimental groups, there were no
children with an “extremely low” level of emotional intelligence and only 6% of children
with a “low” level. In the control groups, there were 2% of children with an “extremely low”
level of social intelligence and 8% of preschoolers with a “low” level.

It is worth mentioning that senior preschoolers who were part of the control groups also
demonstrated positive dynamics in the development of emotional intelligence but their
achievements were more modest in comparison with the experimental group. The results
obtained can prove the effectiveness of the above-mentioned program for developing the
emotional intelligence of senior preschoolers, implemented in the context of various types of
social practice and using various forms of interaction between children and adults or peers.

5 Conclusion

The study has demonstrated that an important condition for the effective development of the
emotional intelligence of senior preschoolers is specially organized social practice in
educational institutions based on the child’s gradual mastering of the basic components of
social intelligence and sensory experiences obtained in the course of social interaction. To
gradually improve the emotional intelligence of senior preschoolers, it is necessary to include
them in more complex joint activities with peers and adults.

The emotional intelligence of children develops in all types of activities and through all
the options for social practice, therefore further studies of this issue can bring prominent
results in the context of various types of children’s social practice (in a family, in spontaneous
children’s interactions with peers, etc.).
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