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Abstract. Scholars study various aspects of creativity: features of a creative 

personality; the impact of creativity on society; mechanisms and conditions 

for the development of creativity. Creativity is productive, makes the life of 

a person and society better, as well as promotes progress. At the same time, 

the phenomenon of creativity is not so definite since scholars distinguish 

such a variety as antisocial creativity, in which a person uses one’s creative 

potential against society and other people. This is reflected in specific 

research concerned with this phenomenon. It emphasizes the negative 

influence of the antisocial creativity of teachers on the forming personality 

of students and the effectiveness of education. The study objective is to study 

the antisocial creativity of future teachers and its connection with values and 

basic beliefs. The methods of testing, polling, mathematical statistics 

(correlation analysis) were used in the course of the study. This empirical 

study has revealed strong links between antisocial creativity and the age of 

respondents. As a result, antisocial creativity is connected with such values 

of social groups as conformism, tradition (inverse correlation); self-

direction, power and achievement (direct correlation). A negative 

correlation with the humor scale allows the authors to conclude that this type 

of antisocial creativity is a kind of defense. For the first time, this 

ascertaining study has considered the specifics of antisocial creativity of 

students of pedagogical specialties with due regard to their beliefs and 

values. The promising areas of research on the antisocial creativity of future 

teachers include identifying both personal and social determinants of this 

phenomenon. 
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1 Introduction 

Modern psychological and pedagogical studies address various aspects of creativity: features 

of a creative personality; its impact on general personality and society; formation factors; 

mechanisms and conditions for its development, etc. Many foreign [1, 2] and Russian [3-5] 

scholars paid attention to this phenomenon. Since the second half of the 20th century, a lot of 

scientific data have been accumulated in the process of considering this issue. This scientific 

interest is not accidental since creativity is productive, makes the life of a person and society 

better, as well as contributes to progress. However, the phenomenon of creativity is not so 

definite, and modern scholars distinguish such a variety as antisocial creativity, in which a 

person uses creative potential against society and other people. This idea was reflected in the 

definition of antisocial creativity given by N.V. Meshkova and S.N. Enikolopov: “solving an 

illegitimate task by illegitimate or destructive methods that harm other people” [6]. This type 

of creativity is destructive since it can cause harm. It can have such serious negative 

manifestations as corruption, terrorism, fraud, criminal behavior, etc. In view of this, the issue 

of antisocial creativity deserves careful consideration. Despite the relevance and importance 

of this topic, scholars have been studying it not for long [6, 7]. For example, they considered 

such factors of antisocial creativity as personality anxiety [7], personal propensity for 

aggressive behavior [8], avoidance motive [9], emotional intelligence [10], unfair social 

circumstances [11]. The field of study embraced the following issues: the relationship 

between antisocial creativity and deceit [12, 13], the relationship between humor and 

creativity [14-16]. 

This issue is even more significant for education. This is due to the fact that the 

educational process involves the constant interaction between the teacher and students. In its 

course, the teacher has both direct and indirect influence on their personality [17]. This 

impact is done through the transmission of what the teacher says and does. Certain traits of 

the teacher’s personality (values, attitudes, styles of interaction, mood, etc.) projected onto 

students are also of paramount importance. There is a possibility that teachers with 

pronounced antisocial creativity will influence the formation of these manifestations in young 

people. Therefore, the study of such manifestations will help to prevent them from 

influencing those students with whom teachers will interact. 

We have suggested that a determining factor in the manifestation of antisocial creativity 

might be personal values that determine one’s inner world and interaction with others, 

including prosocial/asocial behavior [18]. 

The article aims at analyzing the degree of asocial creativity of future teachers and its 

relationship with values and basic beliefs.  

2  Methods 

The study used the following methods: the questionnaire “Behavioral patterns of antisocial 

creativity” (The Malevolent Creativity Behavior Scale (M. Runco[19]) adapted by Meshkova, 

Yenikolopov, Mitina [20]); Sh. Schwartz’s model of basic personal values [18]. To determine 

the above-mentioned relationship, we used Spearman’s rank coefficient of correlation. The 

research involved 109 young women and two young men aged from 18 to 23. All of them 

were students of pedagogical universities in Moscow and Omsk. 

3 Results 

The results are presented in Table 1. 
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Techniques Variables Behavioral patterns of antisocial creativity 

Harm 

scale 

Lie scale Humor 

scale 

Integral 

indicator of 

antisocial 

creativity 

 Age -0.061 -0.178 -0.179 -0.199* 

Sh. Schwartz’s 

model of basic 

personal values 

(part 1) 

Conformity -0.199* -0.145 -0.160 -0.210* 

Tradition -0.168 -0.129 -0.346** -0.289** 

Benevolence -0.171 0.029 -0.058 -0.053 

Universalism -0.122 -0.037 -0.026 -0.113 

Self-Direction 0.062 0.093 0.011 0.028 

Stimulation -0.097 0.038 0.013 -0.054 

Hedonism -0.036 0.012 0.031 -0.019 

Achievement  0.065 0.037 0.024 0.063 

Power 0.195* 0.081 0.114 0.130 

Security -0.099 -0.159 -0.165 -0.212* 

Sh. Schwartz’s 

model of basic 

personal values 

(part 2) 

Conformity 2 -0.029 -0.094 -0.242* -0.160 

Tradition 2 -0.060 -0.108 -0.276** -0.211* 

Benevolence 2 -0.106 0.090 0.105 0.037 

Universalism 2 -0.143 -0.015 0.144 -0.049 

Self-Direction 2 -0.049 -0.073 0.176 -0.037 

Stimulation 2 -0.147 0.045 0.048 -0.028 

Hedonism 2 0.041 0.165 0.213* 0.163 

Achievement 2 0.154 0.202* 0.235* 0.235* 

Power 2 0.306** 0.200* 0.333** 0.329** 

Security 2 0.008 -0.170 -0.132 -0.180 

The integral indicator of asocial creativity is associated with the age of the respondents 

(r=-0.199). It decreases as people get older. With advancing age, the level of awareness and 

self-regulation of an individual seems to increase, as well as the understanding of the need to 

follow norms and rules adopted in society. This assumption is partly confirmed by the inverse 

correlation of asocial creativity with values that express group interests: conformity (r=-

0.210) and tradition (r=-0.289). Conformity means that a person agrees with the opinion of 

the majority of group members and follows common norms even if they do not coincide with 

their ideas. The reason is the need to be accepted by a group or a fear of possible sanctions. 

Adherence to traditions can be viewed as an indicator of prosocial behavior, therefore asocial 

creativity is less evident in those who comply with this strategy or appreciate public safety 

(r=-0.212). 

The integral indicator of asocial creativity has a significant connection with the values 

that express personal interests: tradition (r=-0.211), achievement (r=0.235) and power 

(r=0.329). The more expressed power and achievement are, the more antisocial creativity is 

manifested in one’s behavior. In this case, the interests of other people are neglected. To 

achieve one’s personal goals, any means can be used, including those that harm other parties 

in the interaction. Indeed, if the teacher has such tendencies, they are also manifested in 

relation to students. Given the dependent position of the latter, this behavior has a negative 

effect on the development of a student’s personality. 

The respondents with high indicators of power use harm (r=0.306) and lie (r=0.200) to 

resolve problems with their interaction partners. Lie is also typical of those with high 

indicators of achievement (r=0.202). Interaction, including the possibility of “biting jests” to 

achieve one’s goals, can be used by the respondents with the following values: hedonism 

Table 1. The connection between antisocial creativity and values and basic beliefs. 

Note: * the significance of correlation is 0.05; ** the significance of correlation is 0.01.  
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(r=0.213), achievement (r=0.235) and power (r=0.333). It is not common for future teachers 

with high indicators of social values: tradition (r=-0.346) and conformity (r=-0.242). 

The respondents who are confident in the benevolence and justice of the world are less 

likely to show a tendency to harm (r=-0.195) or use jests (r=-0.196) when resolving difficult 

situations in communication with others. 

4 Discussion 

1. In Schwartz’s theory, achievement and power belong to the group of values that protect a 

person from personal worries associated with their benefits. Thus, the significance of 

correlation suggests that a person uses lies and biting jests (types of antisocial creativity) as 

a means of manipulation to achieve their personal interests, relieve anxiety or threats, and 

stay safe. In general, average values of lie for all the respondents (N=111) were higher (=6.2), 

if compared to those of harm (=3.87) and humor (=2.9). It can be assumed that lies and pranks 

as a model of behavior and antisocial creativity are used in adolescence as an acceptable 

option to satisfy personal needs, assert oneself and remain in a comfort zone. On the contrary, 

the respondents’ indicators of such values were quite low. Therefore, most respondents did 

not have any serious problems in terms of antisocial creativity. 

2. There is a negative correlation between humor and tradition (r=-0.238). Tradition belongs 

to a socially-oriented group of values that focuses, among other things, on self-preservation 

and avoidance of anxiety. 

3. Based on the results obtained, we can put forward a hypothesis about possible factors that 

determine the manifestation of antisocial creativity. The main factor is the psychological 

defense of one’s “self-image”. People make rather high demands on themselves that are 

difficult to meet. In a situation of inconsistency, a person experiences frustration. To protect 

one’s “self-image”, an individual resorts to lie as a mechanism of psychological defense 

aimed at eliminating negative emotions. They try to convince themselves that their behavior 

is appropriate, justify it or put thoughts and feelings associated with undesirable behavior 

into the unconscious. The behavior of people applying this model is based on their distrust 

of the world. 

5 Conclusion 

Further studies of the antisocial creativity of future teachers should determine significant 

personal and social determinants of this issue. It is also necessary to consider the influence 

this phenomenon has on both students and the educational process. Such a study will allow 

developing an adequate approach to its prevention and correction. 
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