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Abstract. The article touches upon the relevant problems of modern 

psychological and pedagogical science: support for and development of 

gifted school students, psychological resources of personality, and 

emotional intelligence. At present, the problem of the features of emotional 

intelligence development in gifted students is theoretically and empirically 

underexplored within the framework of the resource approach. The goal of 

the study is to research the features of the development of emotional 

intelligence as a psychological resource in gifted adolescent school students. 

The following methods were used: emotional intelligence questionnaire, 

resilience test, D. Raven’s Progressive Matrix Scale; methods of 

mathematical statistics (analysis of variation, correlation analysis, etc.). The 

first part of the article presents an overview of studies on the problem of 

psychological resources and emotional intelligence, the current state of 

research in these fields is outlined, and the understudies issues and prospects 

for further studies are indicated. The empirical part presents the study 

results, the analysis of which reveals the specific features of emotional 

intelligence development in gifted adolescents compared to regular students. 

The obtained data indicate certain problems associated with the 

underdevelopment of emotional intelligence and its components in gifted 

adolescents which calls for further research and consideration in practical 

work with gifted students. The provided results of correlation analysis 

demonstrate a statistically significant association between the indicators of 

emotional intelligence and resilience. The obtained results point to the need 

for further study of the specifics of emotional intelligence and the 

opportunities for its development in gifted and non-gifted school students. 
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1 Introduction 

One of the most significant and relevant problems faced by modern education is the need to 

identify, support, and provide psychological and pedagogical assistance to gifted students 

whose personalities and abilities are considered as an important factor in the development of 

society and its economic, social, scientific, and cultural potential. Of importance is creating 

the necessary conditions (external resources) for the development of a gifted person and 

revealing their potential, as well as searching for the internal psychological resources the 

presence and development of which allow the subject to unlock their potential and contribute 

to their personal and social realization.  

In recent years, foreign and Russian psychological science has been showing great interest 

in the problem of internal psychological resources of personality. Scientific literature 

examines various resources including psychological, personality, intellectual, cognitive, 

regulatory resources, coping resources, stress resistance resources, etc. The problem of 

intellectual resources is examined by us in greater detail in a previous article [1]. 

In this study, we focus on examining emotional intelligence that can be characterized as 

a universal psychological resource mediating a person’s success in a wide range of activities.  

An important contribution to the study of emotional intelligence was made by [2-4]. 

Various practical and theoretical problems of emotional intelligence are examined in the 

works of C. Weissbach and U. Dax [5], G.G. Garskov [6], I.N. Andreev [7], D.V. Liusin [8], 

E.L. Nosenko and N.V. Kovriga [9], V.S. Iurkevich [10], I.N Meshcheriakova [11], and 

others. 

Russian experience in the study of emotional intelligence is summarized by S. Shabanov 

and A. Aleshina [12]. The sphere of studies on the problem of emotional intelligence in 

psychological and pedagogical literature has been expanding in recent years: theoretical and 

methodological foundations of its study are examined, its age, gender, and social 

characteristics, as well as specifics in different professions and directions of training, are 

covered [13, 14]; its relationship with the effectiveness of the professional activity, 

leadership, giftedness [15], social success, aggression, etc, is explored. In our studies, we 

examined emotional intelligence as a factor (resource) mediating an individual’s 

psychological well-being in difficult life conditions [16]. 

The analysis of sources on the problem of emotional intelligence shows that this topic is 

currently highly relevant, many studies note the important role and significance of emotional 

intelligence in achieving success in various spheres of activity [17]. Emotional intelligence 

is essentially viewed as an important resource of success [18-20], it is noted that the 

development of emotional intelligence has age and gender specifics; what is important in our 

view is the notion that emotional intelligence can and has to be intentionally developed [21-

23] through the creation of a certain type of educational environment [24, 25].  

At the same time, the issues associated with the patterns of age-related development of 

emotional intelligence and the study of its features in gifted students remain relatively 

underexplored. The problem of determining the effective means, approaches, and methods 

of its development maintains relevance.  

The goal of the present study is to explore the features of the development of emotional 

intelligence as a psychological resource in gifted adolescent school students. We hypothesize 

that gifted students, compared with non-gifted students, show several specific features in the 

manifestation and development of emotional intelligence. We also assume that emotional 

intelligence can be considered a significant psychological resource. 
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2 Methods 

Methods deployed in the study include the “EMIN” emotional intelligence questionnaire 

[26], S. Maddi’s Resilience Test [27], the “Raven’s progressive matrix scale” method; 

methods of statistical processing and data analysis: analysis of variation, correlation analysis, 

Student’s t-test.  

The cumulative sample of the study consists of 249 respondents – students in grades 8-9 

of lyceums and schools in Irkutsk including 151 lyceum students (showing the signs of 

intellectual giftedness) and 98 school students (lacking the signs of intellectual giftedness).  

3 Results 
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Fig. 1. Percentage distribution of students by the levels of manifestation of general emotional 

intelligence (the EmIn method). 

 

Fig. 2. Percentage distribution of students by the levels of manifestation of the overall indicator of 

resilience (S. Maddi’s Resilience Test). 
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Table 1. Results of a Pearson correlation analysis of the relationship between emotional intelligence 

and resilience in the total sample of students. 

 

Interpersonal emotional 

intelligence 

Intrapersonal emotional 

intelligence Understanding 

emotions 

Managing 

emotions 
GEI 

UOtE MOtE InterEI UOwE MOwE EC IntraEI 

Involvement 0.124 0.134 0.141 0.314* 0.189 0.079 0.302* 0.340* 0.171 0.317* 

Control 0.359* 0.389* 0.398* -0.096 0.079 -0.193 -0.089 0.148 0.099 0.129 

Risk 

acceptance 
0.325* 0.100 0.184 0.367* 0.385* 0.021 0.341* 0.457* 0.169 0.369* 

Resilience 0.327* 0.300* 0.328* 0.146 0.307* -0.031 0.135 0.371* 0.167 0.319* 

Note: * - statistical significance level p≤0.05 

UOtE – understanding others’ emotions; MOtE – managing others’ emotions; UOwE – understanding 

own emotions; MOwE – managing own emotions; EC – expression control; GEI – general emotional 

intelligence 

4 Discussion 

The signs of intellectual giftedness were assessed using the “Raven’s Progressive Matrix 

Scale” method. The lyceum students expectedly show significantly higher results (mean in 

the lyceum group – 117 points, in the school group – 98 points, t=3,26, p≤0.01). 

The analysis of results of the EmIn method (Fig. 1) shows that the compared groups 

demonstrate similar distributions by the levels of manifestation of general emotional 

intelligence – average and low values are predominant in most gifted and non-gifted students 

(the level of below average is found in 47% of lyceum students and 43% of school students, 

only a quarter of the respondents have emotional intelligence at the optimal, i.e. high, level). 

This result indicates the insufficient level of development of general emotional intelligence 

and its particular components in both sample groups and, accordingly, allows us to assume 

that almost half of the respondents potentially experience difficulties in interpersonal 

communication and successful self-realization. No reliable differences are found between the 

two groups.  

A similar situation is observed regarding S. Maddi’s Resilience Test (Fig. 2): no 

significant reliable differences are found between the two groups and the distributions are 

similar – the majority of respondents in both groups predominantly have the average level of 

resilience, high values are found only in 19% of lyceum students and 16% of school students.  

The results demonstrate that gifted students show no specific features in the development 

of emotional intelligence and resilience compared to regular students. The nuance is 

different: much in the lives of adolescents during this period depends on the quality of 

communication, the ability to communicate which implies the need for sufficiently high 

development of emotional intelligence and its components. As we can see, this indicator has 

not yet developed to a sufficient degree in most respondents. This can partially explain the 

fact that only a certain share of gifted students become quite successful and prosperous in the 

future, as well as the fact that success is also achieved by students lacking the signs of 

giftedness.  

Since we consider resilience as an integral resource indicator that mediates the physical, 

psychological and social well-being of an individual, we conducted a correlation analysis 

(Pearson’s r) to test the presence of a relationship between the studied indicators. 

The results of the correlation analysis are presented in Table 1. The integral indices and 

most of the individual components of emotional intelligence and resilience significantly 

correlate with each other. From the content point of view, we can conclude on their semantic 

proximity. In other words, resilience and emotional intelligence functionally play the role of 

significant psychological resources which can provide for an individual’s high adaptive 

capabilities, efficiency, effectiveness, and success in their activity. 
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5 Conclusion 

The conducted study supports the fundamental possibility of considering emotional 

intelligence and its components as significant psychological resources mediating the process 

of personality development in both intellectually gifted and non-gifted students. This issue 

requires further research in terms of empirical and theoretical verification of the obtained 

results. 
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