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Abstract. The article deals with the issues of teacher training in the higher 
education system. The purpose of the study is to justify the possibility of 
forming a pedagogue’s readiness for tutor support of students’ research in 
the context of developing giftedness in children. The prerequisites for the 
study are the challenges of the rapidly changing society and the resulting 
focus of the education policy on nurturing professionals who are competitive 
in the labor market, increased interest of researchers and organizers of the 
higher education system in the search for ways to increase the training 
quality of specialists in every area of social life including the training of 
specialists in pedagogy. Scholarly achievements in the development of a 
teacher’s professionalism, tutor support in the education process, teaching 
research, and promotion of giftedness in children are also key factors in the 
study. The main research method is the method of theoretical analysis of 
scientific pedagogical and psychological-pedagogical literature. The authors 
have selected and explored a substantial set of sources in Russian and 
English published predominantly over the last five years in science-driven 
databases such as the Russian Science Citation Index, Web of Science, 
Scopus, and other peer-reviewed outlets. Results and novelty: the context of 
the recent developments in pedagogical science in the field of training 
professionals is adequate to the trends and goals of modern education – the 
inclusion of student teachers in the actual practice of tutor support of 
students, the organization of teaching research to schoolchildren, and the 
development of giftedness in children. The solution to these problems is 
ensured by streamlining the educational process at the university based on a 
universal model for developing the teacher’s professionalism, through the 
implementation of the reflexive and activity-based approach. 
Keywords: teacher’s professionalism, tutor support, research, giftedness 
in children. 

1 Introduction 
The modern global community is experiencing a period of accelerated development of 
technologies that give rise to rapidly changing society processes: technological 
(digitalization, robotization); techno-social (globalization, greening), social (transformation 
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of the labor market, the formation of a network society). The growing pace of unpredictable 
changes creates uncertainty for the future society and explains the demand for universal 
competencies [1-3].  

Social trends are taken into account which is reflected in educational policy: the formation 
of the personality of a professional who has a high intellectual and creative potential, who 
can integrate into the world of high technologies, navigate information flows, be competitive 
is set as a priority task [4-6]. 

An illustration of the response of the education system to the challenges of society is its 
digital renewal. In 2018, researchers noted “a positive trend towards digital innovation among 
teachers” [7]. In 2020, the results of an online survey conducted among teachers working 
remotely during the pandemic showed that the system of Moscow education was updated in 
terms of its digitalization; the personnel was trained and competent in the field of digital 
education; teachers had a positive experience of using ready-made digital educational 
resources and could develop such resources [8].  

The growing interest of researchers in the problem of teacher training in the context of 
society’s needs is obvious [5]. 

2 Methods 
The leading research method is the method of theoretical analysis which is used to compile 
a review of pedagogical studies to determine the scientific foundations of the problem of 
forming teachers’ professional readiness for tutor support for the students’ research in the 
context of developing giftedness in children. A substantial set of scientific sources in Russian 
and English was analyzed, published mainly in the past five years in science-driven databases 
such as the Russian Science Citation Index (RSCI), Web of Science, Scopus, and other peer-
reviewed outlets, including those with DOIs.  

3 Results  
Solving the problem of developing the teacher’s professionalism is a priority for pedagogical 
science. The prerequisites for solving the problem are the development of a modern 
interpretation of the concept of “teacher’s professionalism”; creation of a universal 
theoretical model for the development of teacher’s professionalism based on the integration 
of personological and professiographic approaches [4]. 

Development of the teacher’s professionalism is ensured by organizing the educational 
process in a particular way – using the reflexive and activity-based approach, within the 
framework of practice-oriented (under the teacher’s guidance, on the basis of a school, in 
interaction with children) teaching students the foundations of tutor support of research in 
the context of developing giftedness in children. 

The content of the practice-oriented course is made up of A.I. Savenkov’s ideas – a 
conceptual model for the development of giftedness in children, a methodology for research 
training, and technology for tutor support for research activities.  

4 Discussion 
Studying the problem of preparing a teacher to support the students’ research in the context 
of developing giftedness in children required an analysis of the concepts: teacher’s 
professionalism, tutor support, research, and giftedness in children. 

The analysis of academic literature has shown that the category of professionalism is 
traditionally considered by scholars (A.K. Markova, V.A. Sitarov, V.A. Slastenin, D.J.C. 
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Andrews, G. Richmond, A.A. Ifanti, V.S. Fotopoulou, H.H. Gaziel, etc.) as a set of 
professional competencies and personal qualities of a person that allow one to solve complex 
professional tasks in different conditions [1, 4, 9]. 

According to the modern researcher A.S. Lvova, the teacher’s professionalism is an 
integral personal phenomenon, the highest result of professional development, providing a 
high level of solving professional problems and the success of the activities performed [4]. 

The problem of developing professionalism in a future teacher is traditionally presented 
in the works of researchers (B.G. Ananev, E.A. Levanova, A.K. Markova, etc.) in the context 
of the task of creating a theoretical model. We share A.S. Lvova’s views, according to which 
a universal theoretical model of the teacher’s professionalism should be based on integrating 
fundamentally different approaches: a personological approach that stems from the principles 
of personality analysis and determines the creation of a model in the direction “from 
personality to profession”; professiographic, built on the theory of activity and determining 
the creation of a model along the path “from profession to personality” [4]. 

Researchers (Zh.V. Afanaseva, A.V. Bogdanova, V.A. Krivova, A.S. Lvova, L.Yu. 
Osipenko, A.I. Savenkov, P.V. Smirnova) consider the reliance on the activity-based 
approach in teaching as a condition for introducing a theoretical model of developing 
teacher’s professionalism into the educational process and a version of this approach – a 
reflexive and activity-based approach. 

The activity-based approach is seen as a specially organized process in which the priority 
is given to the maximum degree of independent cognitive activity [10-12]. 

In terms of the formation of the teacher’s professionalism, the priority is the reflexive and 
activity-based approach, the implementation of which, first, involves the inclusion of 
students in pedagogical work, within the framework of which basic labor functions are 
mastered in interaction with the university teacher and students; second, brings the student 
closer to solving professional problems; third, creates opportunities for the student to 
comprehend the degree and the reasons for the successful/unsuccessful performance of the 
teacher’s work [11, 13, 14]. 

The implementation of these approaches in the practice of training a professional teacher 
actualizes the idea of tutoring at the level of higher and general education – ensures that 
students master tutor support for the individual educational paths of students (Zh.V. 
Afanaseva, A.V. Bogdanova, V.A. Krivova, A.S. Lvova, A.I. Savenkov, P.V. Smirnova and 
others). 

There are academic descriptions of models of tutoring support for students implemented 
in Russian [15] and foreign [16, 17] institutions; the technologies of tutor support are defined 
[18, 19]. Particularly interesting are models of tutor support for research [20, 21]; 
development of giftedness in children [22–25]; tutor support for a gifted child in the context 
of interaction between general and professional education [26]. The advantages of tutor 
support models are identified: the possibility of using tutor support for students of different 
categories, at different levels of training; the ability to choose any activity as the subject of 
interaction between the tutor and the students; productivity in the development of giftedness 
in children; applicability in the practice of teaching tutor support of research to students [26, 
27].  

We choose the models proposed by A.I. Savenkov and supported by many scholars (T.A. 
Egorova, A.V. Leontovich, A.S. Obukhov). Following A.I. Savenkov, we view the category 
of giftedness in children as “the intellectual and creative potential of each child, since in 
relation to each child we can talk about a certain degree of development of this potential, it 
can be argued that, under certain conditions, children with different levels of giftedness can 
reach the highest levels of success” [22]; we interpret research behavior as “an efficient tool 
that allows one to transform the process of personality development into the process of self-
development” [20]. 
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To justify the possibility of developing the teacher’s professionalism, there must be 
publications based on the results of empirical studies of the problem. Let us note the 
description of the study devoted to teaching students the tutor support of the schoolchildren’s 
research in the context of developing giftedness in children. The study was conducted at the 
University School of Moscow State Pedagogical University for several years (2014–2020) 
by teachers of the Institute of Pedagogy and Psychology of the Moscow State Pedagogical 
University (Zh.V. Afanaseva, A.V. Bogdanova, V.A. Krivova, Yu.A. Serebrennikova, P.V. 
Smirnova) under the guidance of A.I. Savenkov, the author of the methodology used for 
teaching research to schoolchildren [4, 14, 28] According to the researchers’ concept, the 
implementation of the reflexive and activity-based approach as a special organization of 
student learning consisted in including students in actual work with younger schoolchildren, 
during which future teachers, under the guidance of university teachers, mastered basic labor 
functions in practice, relying on the reflection of their own actions. The features of the 
implementation of the reflexive and activity-based approach were the introduction of training 
sessions to develop students’ research abilities; students’ tutor support for research by 
schoolchildren; mastering a practical course on the management of children’s research [4, 
14, 28]. 

Based on the results of extensive research – a prolonged (during 2014–2020) observation 
of students’ work on tutor support for schoolchildren’s research, conversations with 
participants in the experiment at different stages, the experimenters state a positive trend in 
motivating the professional activity of future teachers. There are qualitative changes that have 
occurred in (and due to) the process of the students’ tutor support of the research of 
schoolchildren: the prevalence (74%) of broad social motives; strengthening the motive of 
the content of the training as a preferred motive for professional motivation [14]. The increase 
in indicators of professional motivation, the manifestation of professionalism in activities is 
evidence that the practice-oriented organization of the educational process at the university 
is an efficient factor in the development of the teacher’s professionalism [4, 29]. 

5 Conclusion 
The condition for training a teacher-tutor to support the research of schoolchildren in the 
context of developing giftedness in children is the formation of the educational process based 
on the model of developing the teacher’s professionalism. 

We consider the professionalism of a teacher-tutor in the field of supporting research 
activities of students in the context of the developing giftedness in children as an integral 
personal phenomenon, the highest result of professional development, resulting in a high 
level of solving professional problems. We interpret the category “teacher’s professionalism” 
from the standpoint of the principle of orientation towards the ideal – as the highest value, 
the superlative degree of the concept of a teacher. 
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