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Abstract. The effectiveness of advanced professional training for a
teacher of Russian as the second language is possible only based on the
complex use of modern distance learning technologies that are aimed at
usage in a specific subject area and reflect its specifics as adequately as
possible. This article summarizes the results of project activities on the
formation of a system of advanced professional education for teachers of
Russian as the second language, carried out at the premises of The Kosygin
State University of Russia. The project aimed to develop strategies for
creating an integrated system of distance support, including 1) a model of
an electronic educational environment based on cloud technologies and
representing a secure solution in a controlled segment of the Internet,
capable of accumulating resources for teaching the Russian language in
Russia and abroad; 2) a system of diagnostic measures to identify the
competence gaps of RSL (Russian as the Second Language) teachers in the
subject, organizational, methodological, psychological spheres; 3)
recommendations for the creation of advanced training programs (modules)
capable of eliminating the identified competence deficiency in these areas.
The following can be considered as objectives of the project: 1) selection
of distance technologies (elements of distance technologies), relevant for
use in the process of professional training of an RSL teacher; 2) formation
of a cluster of diagnostic measures; 3) modeling educational content; 4)
determination of cognitive strategies for teaching and self-education of an
RSL teacher in the system of advanced professional training. The system of
diagnostic measures described in the work assumed the assessment
(measurement) of the teacher’s activities in three aspects: 1) from the
standpoint of subject knowledge, 2) from the organizational and
methodological standpoint, 3) from the psychological standpoint. This
approach made it possible to single out the components of professional
competencies and form a methodology for expert assessment of the
educational environment, including the Russian-speaking educational
environment abroad. In this case, the instrument of pedagogical
measurement was testing carried out remotely on the constantly operating
platform of The Kosygin State University of Russia at https://edu.rguk.ru.
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1 Introduction
The effectiveness of advanced professional training of a teacher today largely depends on
whether he has competencies in the field of distance technologies, including those related to
a specific area of subject knowledge. Training of teachers of Russian as the second language
in the latest distance and information and telecommunication technologies is possible only
if an electronic learning environment (ELE) and an integrated, systematic organization of
the learning process are formed. The mechanism for creating an ELE and its components
(diagnostic unit), developed at The Kosygin State University of Russia in the framework of
the project for distance support of advanced professional training for teachers of RSL are
the subject of this article.

The goal of the project was to develop strategies for creating an integrated system of
distance support, including 1) a model of an electronic learning environment (ELE); 2) a
system of diagnostic measures to identify the competence gaps of RSL teachers in the
subject, organizational, methodological, and psychological spheres; 3) recommendations
for the creation of programs (modules) of advanced training courses that can eliminate the
identified competence deficiency in these areas.

The following can be considered the objectives of the project: 1) selection of distance
technologies (elements of distance technologies), relevant for use in the process of
professional training of an RSL teacher; 2) formation of a diagnostic measures cluster; 3)
modeling educational content; 4) determination of cognitive strategies for teaching and
self-education of the teacher of the Russian language.

The use of an ethnic-oriented approach to the advanced professional training of an RSL
teacher, as well as taking the specifics of the contingent of trainees into account, makes it
possible to determine the individual trajectories of the teacher’s professional development.

These strategies are implemented under the new requirements for the professional
activity of a higher school teacher in the distance learning system [1] and in the framework
of solving the problems of the national “Digital Economy of the Russian Federation” [2]
program.

2 Methods
The goals and objectives of the project determined the use of such methods as theoretical
analysis of the literature of psychological, pedagogical, sociological and cultural
orientation; studying the practice of implementing different types of diagnostic measures
(questioning, testing, interviewing, etc.) used to assess the realities of the education sector
in Russia and abroad. Special attention was paid to distance forms of diagnosis and control
[3-5]; analysis of expert opinions and procedures for assessing the quality of online
education [3]; analysis of statistical data [6-8].

The concept of diagnostic measures is based on the provisions of the theory of needs
and information by Simonov [9] and the personal and activity approach to teaching by
Galperin and Talyzina [10-12], adapted to analyze the interaction of subjects in the digital
information environment. The work of Dan Douglas on language for specific purposes
(LSP) and methods of organizing test control has been extremely useful for the formation of
diagnostic tests corpus [13-14]; as well as works by O’Keeffe [15-16], McCarthy [15-16],
Carter [15], analyzing the principles of creating contextual tests. The use of distance
technologies, described in the studies of Richards and Rogers [17], White [18], Thorne
[19], Helm [20- 21], Wong and Li [22], as well as Cooch [23], helped in the creation of
electronic materials for distance testing of teachers of Russian as the second language. The
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methodology for the expert assessment of the Russian-speaking educational environment
abroad, developed within the framework of the project, made it possible to analyze the
orientation of the educational content of the Russian school concerning the formed
competencies of the students. The created digital expert toolkit was tested in practice while
carrying out diagnostic activities in Russian schools abroad.

3 Results
The main result of the study is the creation of a project of an electronic learning
environment (ELE) based on cloud technologies that represent a secure solution in a
controlled segment of the Internet, capable of accumulating resources for teaching Russian
as the second language in Russia and abroad. A permanent platform https://edu.rguk.ru of
The Kosygin State University of Russia was chosen for project implementation.

The purpose of creating an electronic learning environment is to improve the quality of
teaching RSL through the wide and effective implementation of e-learning, providing the
process of advanced professional training of teachers with accessible information and
educational resources, means of automated control of the processes of diagnosing
professional competencies [24].

It is planned to create a special structure – the Center for the professional adaptation of
Russian language teachers in foreign schools – within the framework of the project. The
functioning of such a center will allow updating the content, conducting systematic
professional diagnostics, and training teachers of RSL.

Based on the analysis of test results and identification of deficiencies in professional
competencies, it is planned to develop programs of advanced professional training as well
as to conduct advanced training courses on the developed programs using distance learning
technologies.

The implementation of the project allows:
1) identifying and assessing the level of proficiency in the subject, methodological,

psychological, pedagogical, and other competencies among teachers of Russian as the
second language in Russia and abroad;

2) developing a strategy for correcting professional competencies (subject,
methodological, psychological) of teachers of Russian as the second language;

3) ensuring systematic productive interaction with this category of teachers through the
functioning of a new structure – the Center for the Professional Adaptation of Russian
Language Teachers of Foreign Schools.

The implementation of the project also makes it possible to inform teachers about the
best methodological experience regarding the language training of students living outside
the Russian Federation in more detail.

The results of the project are applicable in further activities: 1) in the field of protection,
support, and development of the Russian language and education in Russian; 2) in the
activities of educational organizations in different countries.

The implementation of the project makes it possible to use the created educational
resource – the Center for Professional Adaptation of Teachers of the Russian Language of
Foreign Schools – in further work: to support the activities of Russian schools abroad, to
popularize Russian educational programs, and to form a positive image of Russian science
and Russian education. In addition, the work of the Center will contribute to the
implementation of state policy in the field of information technology.
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4 Discussion
It is logical to present the advanced professional training for teachers of Russian as the
second language as a two-stage structure. The first stage concentrates on diagnostic
activities. “We believe that the concept of diagnostic testing should be aimed at
determination of the vector of professional development of a teacher and be based on two
postulates: systematic pattern of performed diagnostic actions and respect of professional
independence of a teacher” [25, p. 5]. The second stage is the educational component of the
advanced professional training system. In this work, we will focus on the diagnostic
activities of the project, involving the assessment (measurement) of the teacher’s activities
from three standpoints: 1) from the subject knowledge point of view 2) from the
organizational and methodological point of view, 3) from the psychological points of view.
In this case, the instrument of pedagogical measurement is testing. Let us consider each of
these diagnostic components in more detail.

1.1 Subject competencies are diagnosed using three tests

Test 1 “Fundamentals of linguistic knowledge” is a closed-type achievement test
(multiple-choice answer). It assesses the knowledge component of competencies and
contains 60 tasks on the most important sections of linguistics. Test execution time is 30
minutes.

Test 2 “Difficult cases of Russian grammar and Russian word usage” is a closed-type
achievement test (multiple-choice answer). It assesses the knowledge component of
competencies, contains 60 tasks in the main sections of the Russian language. Test
execution time is 30 minutes.

Test 3 “Russian spelling” is a mixed type test. It contains multiple-choice and open
answer tasks, assesses graphic, spelling, and other skills and abilities included in the
structure of the competence of writing. The test contains 60 tasks on the main sections of
spelling, punctuation, speech culture. The execution time is 30 minutes.

Performing this group of tests allows to determine not only highly specialized (subject)
knowledge, but also a special kind of subject skills, proficiency, ways of thinking [26].

1.2 Diagnostics of methodological competencies is carried out through
three tests

Test 1 “Fundamentals of methods of teaching foreign languages and RSL” is a
closed-type achievement test (multiple-choice answer), that assesses the knowledge
component of competencies, contains 60 tasks on the main sections of methods of teaching
foreign languages and RSL. Test execution time is 30 minutes.

Test 2 “Analysis and evaluation of the student’s oral performance. Solution of
methodological problems” is an open-type situational test that includes 3 tasks in the
“analysis of a specific situation” format. It assesses organizational skills, skills of correction
and assessment, and other components of methodological sub-competencies. The time to
complete one task is 10 minutes, the whole test takes 30 minutes.

Test 3 “Analysis and evaluation of the student’s writing. Solution of methodological
problems” is an open-type situational test that includes 3 tasks in the “analysis of a specific
situation” format. It assesses organizational skills, skills of correction and assessment, and
other components of methodological sub-competencies. The time to complete one task is 10
minutes, the whole test takes 30 minutes.
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The implementation of this group of tests allows to identify and measure the level of
formation of specific abilities of a teacher, necessary professional activities in a specific
subject area. Under “specific abilities” in this case we mean methodological techniques
aimed at introducing, consolidating, and training language material in a certain sequence
[27]; at forming skills in various types of speech activity and their control, at the
organization and management of the learning process. The concept of “methodological
competence” also includes theoretical knowledge in the field of methods of teaching foreign
languages and complex methodological skills that ensure the implementation of the
teacher's basic constructive planning, organizational, and controlling pedagogical functions.

1.3 Diagnostics of psychological competencies is carried out through
three tests

Test 1 “Fundamentals of psychological knowledge” is a closed-type achievement test
(multiple-choice answer) that assesses the knowledge component of competencies. It
contains 60 tasks on the most important sections of educational psychology and speech
psychology. Test execution time is 30 minutes.

Test 2 “Speech interaction. Solving psychological problems” is an open-type situational
test, includes 3 tasks in the “analysis of a specific situation” format. The test assesses
organizational, constructive and design, correction, and assessment skills, and other
components of psychological sub-competencies. The time to complete one task is 10
minutes, the whole test takes 30 minutes.

Test 3 “The psychological climate of the team. Solving psychological problems” is an
open-type situational test, which includes 3 tasks in the “analysis of a specific situation”
format. The test assesses organizational, constructive and design, correction, and
assessment skills, and other components of psychological sub-competencies. The time to
complete one task is 10 minutes, the whole test takes 30 minutes.

The implementation of this group of tests allows the teacher to reveal his knowledge of
the mental organization of a personality and the psychological ways of development and
formation of human abilities. The tests determine the teacher’s bodily-mental potential, his
psychological patterns of interaction with other people, psychological means, and ways of
people influencing each other, psychological content and factors of communal life,
psychological education and culture of communication. All this is included in the content of
the professional training of an RSL teacher and should be diagnosed systematically.

This project needs to use questionnaires, which are a valuable source of information
about the subjects (teachers of Russian as the second language in Russia and abroad). It is
planned to introduce two questionnaires to obtain and confirm objective information: 1) a
questionnaire that precedes the diagnostics, and 2) a questionnaire after the completion of
the program of the advanced professional training course. The first questionnaire will reveal
professional preferences (both individual and segment), which will greatly help in adjusting
the created diagnostic tests and professional development programs [20]. The second
questionnaire will provide information on the degree of satisfaction/dissatisfaction of the
trainees with the course.

Following the traditional rules of testology, questionnaires assume rigidly fixed order,
content, and form of questions and a clear indication of the form of answers.

It is advisable to involve groups of participants in diagnostic testing on the cluster
principle. In this case, the analyzed diagnostic work and completed questionnaires will
become the foundation for developing objective recommendations for creating programs of
advanced professional education for teachers working with specific ethnic groups.
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As part of the project, it is planned to develop modular educational programs for
advanced education in each of the three areas of activity (subject, organizational and
methodological, psychological).

2 Conclusion
The system of advanced professional training for teachers of Russian as the second
language needs significant updating. This is due to several factors, the main of which is the
social requirement of society for a specialist who is competent not only in the subject area
but in the field of distance technologies, who can professionally carry out teaching in an
open information space. The first stage in the introduction of innovations is the diagnostics
of existing teachers of RSL to measure the level of subject, methodological, and
psychological competencies. A well-built system of diagnostic measures, considered in the
aspect of continuing professional education, can identify competence gaps and help in
modeling the educational content of the entire system of an RSL teacher's advanced
professional training.
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