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Abstract. How students are assessed is an essential part of teaching and learning processes involving 
students, educators, and policy makers. Mostly, in Indonesia the policy makers and the educators decide 
how the students will be assessed. The reason lead an aim of this study, that was, to deliver the students’ 
perspectives, how they want to be assessed. The participant of the descriptive research was first year students 
of Department of Science, Universitas Negeri Surabaya, Indonesia. The participants were classified into 
three groups, namely students with (1) higher, (2) middle, and (3) lower performance. The researchers 
interviewed the participants with semi-structured technique of interview to collect their perspectives. The 
data analysis involved transcription of interview results and description. The findings indicated that there 
were two aspects to be the students’ considerations when they were assessed, involving: (1) assessment form 
and (2) fairness. The students’ perspectives on their assessments are interested to be considered by the 
educators at the first meeting of teaching and learning activities (classes).. 
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1 Introduction  

There are three essential components had to prepared 
before educators conduct teaching and learning activity 
namely learning outcome, instructional activity, and 
assessment [1]. The learning outcome is goal of teaching 
(what the educator hope at the end of the activity) [2]. 
Then, instructional activity is a set of procedures or 
system as a guide to develop and implement the teaching 
and learning activity [3]. And, a tool to measure and 
evaluate the achievement of learning outcome is 
assessment.  
 Mostly, educators view the role of assessment is as 
mentioned the last sentence in the first paragraph. 
However, currently assessment is able to be used as a 
basic criteria for designing instructional activities. 
Arguably, assessment is a way to promote students’ 
learning. It is not an educator’s expectation, but students 
often refuse teachings and lay little attention on it. 
However, if they expect to pass their courses, they have 
to give more attention to the way how they will be 
successful to pass the courses. At least, the students will 
participate in the assessment processes provided by the 
educators. That is the reason that the educators has to 
design their assessment promoting the students’ learning 
rather than only checking the students’ achievement. 
 As cited in [4], assessment has three roles in 
education. The traditional role viewed assessment is as 
“assessment of learning”. In addition, the assessment is 
also placed as “assessment for learning”. Another role is 
“assessment as learning”. Each role has contribution for 
teaching and learning activities. On the other hand, 
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educators has to consider how far the roles will be able 
to contribute for guiding students into successful 
performers. 
 The first role is assessment of learning. The 
assessment is utilized for checking how well the 
students’ performance at the middle and the end of 
semester. The second role is assessment for learning. 
Experts revealed that the through the assessment, 
educators are able to give advice to the students to 
improve their learning based on what they have 
achieved [5]. Educators will provide feed-back to the 
students’ works for promoting their learning and 
informing how to revise their works into better level. 
The assessment will affect positively for the students’ 
performance in higher education [6]. The third role is 
assessment as learning. Reference [7] explained that the 
assessment as learning occurs when the students manage 
and evaluate their own learning, and use the feed-back 
from their own managing and evaluating activities to 
determine what they have to do.  
 As cited in Reference [8], teachers were comfort to 
view assessment as assessment of learning. It was 
probably because they got difficulties to implement the 
assessment as learning. They needed an operational 
design to implement the assessment as learning. 
Therefore, the shifting paradigm will occur. It is in line 
with Reference [9]. It claimed that in order to promote 
students’ learning, shifting from traditional to 
alternative view has to be conducted by the teachers. 
The previous paragraphs are representing perspectives 
of educators and researchers. In addition, there is 
another interesting perspective, that is, students’ 
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perspectives. Therefore, how the students want to be 
assessed is the focus of the study. 

2 Research Methods 

This research was a descriptive study [10]. This study 
described the students’ perspectives about how the 
students want to be assessed.  
 The sampling technique in this study was purposive 
sampling [11],[12],[13]. Participants in this study were 
9 first year students in science education study program, 
Universitas Negeri Surabaya. They did get assessment 
course yet. In other words, assumably they did not have 
theoretical knowledge about assessment in education. 
The participants were classified into three groups, 
namely students with (1) higher, (2) middle, and (3) 
lower performance. Each level of performance consists 
of 3 students. Higher, middle, and lower performance 
students were symbolised by HP, MP, dan LP 
respectively. 
 Data collection was conducted by interview. The 
researchers interviewed the participants with semi-
structured technique of interview [14],[15],[16]. The 
participants were interviewed with three guidance 
questions, involving: (1) what do you think about 
assessment?, (2) what components that should be 
included in assessment?, and (3) how do you want to be 
assessed?.      
 The data analysis involved transcription of 
interview results, grouping and 
description/interpretation of interview results [17]. 
Analysis of research data was conducted by presenting 
data in table and doing data comparisons. In addition, 
the data was interpreted and rationalized in discussion 
section. 

3 Results and Discussion  

3.1 Interview Results 

This section is provided the results of interview. The 
results are delivered into three tables. Table 1 is 
containing perspectives of students with lower 
performance. Table 2 provides the interview results of 
perspectives of students with middle performance. And, 
Table 3 represents the data of perspectives of students 
with higher performance. 

Table 1. Interview results with lower performance 
students as interviewees 

Question Student’s Response 

What do you 
think about 
assessment? 

“Exams … activities to find the value 
of one's ability to what degree.” (LP1) 

“The results we get from the effort. 
The result is a number from the 
specified standard.” (LP2) 

“A kind of appreciation to assess the 
learning process and results.” (LP3) 

What 
components 
that should 
be included 
in 
assessment? 

“It should not be based on one 
standard for each student, it should 
vary according to the abilities or 
characteristics of each. For example, 
in presentation exams, introverted 
students tend to be quiet, 
uncomfortable for presentation 
exams, on the other hand, extroverted 
students. It should only be written 
exams for introverts.” (LP1) 

“Judging from the process and 
products, not only from the final 
document. For example, in the matter 
of calculation, the most important 
thing is the calculation process, not 
the final number.” (LP2) 

“Assessment should be emphasized 
on the process, namely the activity 
and the results through the exam. 
Direct face-to-face assessment such 
as interviews would be better, 
because the assessment measures 
student understanding.” (LP3) 

How do you 
want to be 
assessed? 

“Better combination, between written 
test and practice (50:50). Let's be fair, 
those who don't like writing can get 
practice.” (LP1) 

“The practice should be more 
dominant, than the written test.” 
(LP2) 

“Assessment through written and 
practical tests. Practical tests should 
realize the theory that we have got, 
and theory only measures reasoning. 
Practical tests are more complex. It is 
better to have more practicum, 
because it is more authentic and 
practicum also includes 
understanding theory.”(LP3) 

 

Table 2. Interview results with middle performance 
students as interviewees 

Question Student’s Response 

What do you 
think about 
assessment? 

“An activity to find out how many 
scores are obtained. Score of 
something ever done, for example 
achievement score.” (MP1) 

“The result of what we have learned. 
For example, the assessment is done 
through exams or questions from the 
lecturer, whether students understand 
or not.” (MP2) 

“Activities to measure the learning 
that has been passed.” (MP3) 
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Question Student’s Response 

What 
components 
that should 
be included 
in 
assessment? 

“Which is assessed based on learning 
outcomes. Assessment should be 
done by others and yourself. Each 
assessment component should be 
shown transparently. Lecturers 
should provide input and suggestions, 
why the value is like that and how to 
improve it. Written tests should only 
be mid-term. Final test should be 
practical/performance tests.” (MP1) 

“Assessment is not only a written test, 
but must be assessed for its activeness 
and politeness. Because sometimes 
during the written test, panic occurs. 
Practice tests are important. The most 
important thing is the activity during 
the lecture. If the student is active, the 
score should be good.” (MP2) 

“Assessment is necessary, just like 
mid-term and final test, because I 
don't want to be lazy and measure the 
level of understanding. Assignments 
and participation also need to be 
assessed. Attitude also needs to be 
assessed, because it is more important 
than knowledge. For written exams, 
lecturers should provide specific 
grids.” (MP3) 

How do you 
want to be 
assessed? 

“The form of assessment is in 
accordance with what is being 
assessed, it can be a written or 
practical test. I prefer the written test, 
because I'm afraid of myself. Practice 
(performance) test is ok, but need 
some practice at the beginning.” 
(MP1) 

“The form of assessment should be 
emphasized on the activity test.” 
(MP2) 

“Depending on the material, 
sometimes you need a written test, 
sometimes you need a practicum 
(50:50). Must be balanced.” (MP3) 

 

Table 3. Interview results with higher performance 
students as interviewees 

Question Student’s Response 

What do you 
think about 
assessment? 

“Assessment is identical to the score 
or value, in the form of numbers. 
Used to measure the learning 
achievement of students from the 
material that has been taught.” (HP1) 

Question Student’s Response 

“A way to measure the extent to 
which the person is said to be in 
accordance with what is the goal, with 
a number or range to measure it.” 
(HP2) 

“An activity to measure an ability 
after the process.” (HP3) 

What 
components 
that should 
be included 
in 
assessment? 

“Assessment is assessed from 4 
components: assignments, 
participation/activity, mid-term test, 
and final test. Participation is very 
necessary, because students are 
required to be more active. 
Assignments and UAS are the most 
important, because what is assessed is 
the learning achievement. The 
attitude of the students should also be 
assessed, because the attitude will 
affect all aspects of achievement and 
this attitude is a true reflection. The 
main attitude of courtesy and 
honesty.” (HP1) 

“Knowledge should be assessed, but 
attitude is also assessed. Attitudes in 
participating in learning every day, 
for example enthusiastic, polite. For 
example, enthusiastic, students will 
find it easier to understand the 
material.” (HP2) 

“Need to consider other advantages of 
students. For example, activeness in 
class and effort during class 
learning.” (HP3) 

How do you 
want to be 
assessed? 

“I recommend that the assessment 
does not have to be a score, it can be 
in the form of a description. 
Assessment should be done through 
written and practical tests. Practice 
should be more dominant, because we 
are directly performance-based, 
immediately knowing the original 
capabilities of students.” (HP1) 

“The test should be based on 
performance, because the practice is 
more difficult than the written test 
(the written test is just wishful 
thinking, the practice is sometimes 
difficult/confused). Written tests are 
necessary, but performance tests are 
better.” (HP2) 

“Prefers to be assessed with a written 
test, because it can still be revised.” 
(HP3) 
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3.2 Discussion 

Based on the interview results provided in the Table 1, 
2, and 3, it can be interpreted that educators have to 
considered three aspects, those are, (1) assessment form 
and (2) fairness. 

3.2.1 Assessment Form. 

All interviewees are in line, that they want to be assessed 
based on their performances (not only their cognitive, 
through paper-pencil test). LP1 argued that 
performance-based assessment will be able to figure out 
the whole capability of the students. LP3 also stated that 
practicum based-test (performance-based assessment) is 
more authentic and practicum also includes 
understanding theory. 
 According to [18], performance-based assessment 
is able to accommodate the students to achieve higher 
level thinking skills. In addition, the assessment can 
increase motivation to engage in instructional activities 
and preparatory study. Many experts said that the form 
of assessment will provide more equitable outcomes 
[19]. 
 There is an interesting statement said by high 
performance students (HP1): 
 “I recommend that the assessment does not have to 
be a score, it can be in the form of a description. …” 
 The HP1 suggest to educators or assessors that they 
have to describe students’ achievements in the form of 
statements. Arguably, the HP1 hoped that they will get 
explanation of their achievement. It is in line with the 
role of assessment, namely assessment for learning. 
Through the description or feed-back in the assessment, 
the students will have an opportunity to improve their 
achievement [6]. 
 In addition, there is a minority perspective, that the 
students preferred to be tested in paper-pencil test form 
(MP1 dan HP3). MP1 said that MP1 will get nervous, if 
performance-based assessment is conducted. HP3  

3.2.2 Fairness 

Another aspect that has to be concerned by the educators 
is fairness. It is a substantial aspect for designing 
assessment. Fairness-based assessment will be changing 
approach of assessment, from traditional objective 
approach into an assessment approach alongside 
objective methods [20].  
 There are many aspects have to be fulfilled to be a 
fair assessment. The most important aspect is that the 
conditions of assessment must be reasonable and 
equitable for all students [21]. Students with lower 
performance result in a test may be due to limited access 
to learning, or because the test is biased in favour of one 
group [22].  
 To be fair in assessment, the students said several 
points for achieving fairness, involving variation of 
assessment, assessment for process and product, the way 
of assessment, and component of assessment. 
According to LP1, variation of assessment is very 
important to facilitate the students to achieve their best 
performance. 

 “… it should vary according to the abilities or 
characteristics of each. For example, in presentation 
exams, introverted students tend to be quiet, 
uncomfortable for presentation exams. It should only be 
written exams for introverts.” 
The variation of assessment (these different aspects of 
fairness) as the opportunity to acquire performance and 
to show performance to good effect (fairness in the 
assessment) [22]. 
 The students also said that judging from the process 
of learning is better way to assess their performance.  
“Judging from the process and products, not only from 
the final document. For example, in the matter of 
calculation, the most important thing is the calculation 
process, not the final number.” (LP2) 
 “Assessment should be emphasized on the process, 
namely the activity and the results through the exam. 
Direct face-to-face assessment such as interviews would 
be better, because the assessment measures student 
understanding.” (LP3) 
 Assessing students’ achievement based on the 
process means that the educators value efforts of the 
students. 
 According to MP1, Assessment should be involved 
friend (peer-assessment) and their self (self-
assessment). In other words, the students hope that they 
want get complete perspective, from lecturer, friends, 
and their self. To fulfil this perspective, the educators 
have to provide rubric with detail criteria. 
 Another aspect of fairness is assessment 
component. The students perceive that the assessment 
should be combined by performance based and paper-
pencil based test in good portion. 
“Depending on the material, sometimes you need a 
written test, sometimes you need a practicum (50:50). 
Must be balanced.” (MP3) 
 Also, they though that attitude of students should be 
included in the components of assessment.  
“Knowledge should be assessed, but attitude is also 
assessed. Attitudes in participating in learning every 
day, for example enthusiastic, polite. For example, 
enthusiastic, students will find it easier to understand the 
material.” (HP2) 
 Based on the results of interview, to get fairness in 
assessment is very challenging for educators to design 
an assessment. It is very dynamic and depend on the 
characteristics of the students. 

4 Conclusion 

The findings indicated that there were two aspects to be 
the students’ considerations when they were assessed, 
involving: (1) assessment form and (2) fairness. The 
students’ perspectives on their assessments are 
interested to be considered by the educators at the first 
meeting of teaching and learning activities (classes). 
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