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Abstract. Teaching media is an important alternative for enhancing
learners' understanding of concepts and theories in education. In the
context of BIPA (Bahasa Indonesia untuk Penutur Asing), teaching media
is essential for improving the Indonesian language skills of foreign
learners. However, the lack of teaching media that is integrated with local
culture necessitates that instructors develop appropriate supplementary
materials. Therefore, this study aims to present alternative culturally-based
teaching media that can enhance the speaking skills of foreign learners
while also introducing Madurese culture, particularly its maritime
elements. By integrating aspects of Madurese culture through teaching
media, learners not only improve their language proficiency but also
understand the use of language within relevant cultural contexts. The
development of culturally-based teaching media that reflects local
characteristics, such as those of Madurese culture, is crucial for creating a
comprehensive and authentic learning experience for BIPA learners.

1 Introduction

The teaching of Indonesian as a Foreign Language (BIPA) has been increasingly
developing in line with the growing interest of foreign learners in studying the Indonesian
language. BIPA instruction can be categorized as a form of language learning that falls
under the classifications of a foreign language and a second language. In both foreign and
second language teaching, it is essential to develop linguistic skills through interaction,
such as exposure to authentic contexts and active language use, to achieve effective
comprehension and communication skills [1]. This highlights the importance of integrating
local culture in BIPA instruction.

In practice, BIPA instruction pays greater attention to contextual materials, such as
Indonesian culture and lifestyle, that are relevant to the needs of foreign learners.
Integrating culture in the teaching of foreign and second languages suggests that cultural
understanding helps learners develop a more comprehensive communicative competence
[2]. Communicative competence encompasses not only linguistic proficiency but also an
understanding of the social and cultural context within the language. This is important
because "language is a product of culture and serves as a medium for transmitting culture"
[2]. A more contextual and culturally based teaching method is needed to provide an
understanding of the cultural values inherent in the Indonesian language [3]. Therefore,
instruction that combines aspects of local culture, such as Madurese culture in the context
of BIPA, enables students not only to grasp linguistic aspects but also to become more
sensitive to the social values and norms underlying language use.
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Cultural integration in foreign and second language instruction is crucial for
achieving a more comprehensive and contextual understanding. Language and culture are
two interconnected aspects that cannot be separated, as each language reflects the values,
norms, and worldview of its speakers [4]. In language learning, culture acts as the "context"
that adds meaning to words and expressions used in daily communication. By integrating
cultural elements, learners not only understand the language grammatically but also
pragmatically, making them better prepared to communicate with native speakers in real-
life situations and avoid misunderstandings that may arise due to cultural differences [4].

This culturally based instruction can offer a more personal perspective for foreign
learners, as they not only learn the structure of the Indonesian language but also understand
the cultural uniqueness embedded within it [5]. Recent studies have shown that culturally
based teaching media are effective in building an emotional connection between foreign
learners and the local culture being studied [6]. Moreover, culturally based instructional
media can add a pragmatic dimension to second language learning [7]. Local culture-based
media also activate emotional contexts that make learning more meaningful, making it
easier for learners to understand language expressions closely related to the local culture
[8]. By using materials that integrate Madurese culture, such as folklore, traditions, and
customs, foreign learners can understand the social meanings and norms prevalent in
Indonesia, particularly in Madurese society, which forms part of the pragmatic aspect of
communication. Thus, the use of culturally based instructional media, such as Madurese
culture in BIPA instruction, supports better cross-cultural communication competence for
foreign speakers.

The media used in BIPA instruction can take various forms, adapted to the needs
and learning conditions of foreign learners. One example of media that can be used in BIPA
instruction includes visual and interactive media, such as videos, images, and local culture-
based games, which are effective in second language learning. Interactive media that
combine local cultural elements can increase learners’ engagement with the target
language, as these media activate their imagination and understanding of the social and
cultural context in depth [9]. In BIPA instruction, the use of Madurese culture-based media
can provide real-time contexts for language use in various real-life situations, such as daily
interactions in markets, cultural events, or life in Madurese communities. This enriches the
learning process, offers authentic learning experiences, and deepens learners' understanding
of Indonesian language and culture as a whole.

In practice, the use of regionally based cultural teaching media in language
instruction often faces several empirical challenges that can hinder the effectiveness of
learning. One primary issue is the gap between the developed teaching materials and the
needs and understanding of foreign learners, who may be unfamiliar with the local cultural
context [10]. Foreign learners often find it challenging to grasp overly specific cultural
concepts due to a lack of reference or prior knowledge of the culture [11]. Additionally,
another frequent challenge is the lack of adequate resources, such as videos, images, or
authentic audio that can accurately and appealingly represent the local culture. This issue is
exacerbated by limited training for teachers in effectively integrating local culture into
teaching methods [12]. Without the right approach, culturally based materials can actually
cause confusion and slow down learners' understanding of the target language.

Based on these observations, research on "Alternative Media for Teaching
Indonesian Language Based on Madurese Culture for Foreign Speakers" offers educators
insights into selecting suitable teaching media to integrate Madurese culture into BIPA
instruction. With the increasing number of foreign learners interested in learning
Indonesian, there is an urgent need to develop teaching methods that focus not only on
linguistic aspects but also on cultural dimensions. Language teaching that connects
language with local culture can create a more holistic and relevant learning experience for
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learners [13]. In this context, Madurese culture, which is unique and rich, can serve as a
bridge to introduce local values and traditions, enriching foreign speakers' understanding of
the Indonesian language.

Furthermore, the use of alternative media based on Madurese culture in BIPA
instruction can help address the empirical challenges previously identified, such as
comprehension gaps and resource limitations. Engaging and relevant teaching media, such
as folklore, traditional videos, or interactive games reflecting local culture, can not only
increase learner motivation but also strengthen their emotional connection to the language
they are studying [14]. Contextual and culture-based media have the potential to enhance
learning effectiveness, as they can provide real situations where the language is used [15].
Therefore, this topic is not only relevant in the academic context but also in practical
language teaching, significantly benefiting foreign learners in understanding and
communicating in Indonesian.

2 Method

The research design used in this study is a qualitative descriptive design. This approach
aligns with the research objective of identifying cultural content, local values, and
distinctive elements relevant to instructional materials that can be used as content for
teaching media in BIPA instruction. This objective is consistent with the definition of
qualitative descriptive research, which aims to describe or explain a complex phenomenon
within its environment or context, focusing on the meaning individuals or groups assign to
the phenomenon [16]. The data in this study were collected through interviews with
Madurese cultural experts to obtain a variety of cultural data. Additionally, participatory
observation was conducted to directly observe learners' interactions with culture-based
teaching media.

3 Result and Discussion

3.1 Madura Maritime Culture as an Alternative BIPA Teaching Material

In developing teaching media, it is essential to have suitable media content to ensure that
the media used is relevant to the material being taught. When there is alignment between
media content and instructional material, learning becomes more effective and meaningful
[17]. To find cultural content relevant to the material, it is necessary to classify cultural
elements. This is done because there is a wide variety of maritime-based Madurese culture.
This maritime orientation is influenced by (1) the geographical location of Madura, which
is surrounded by straits and seas, (2) the history and folklore that have developed on the
island of Madura, which largely relate to activities at sea, and (3) the presence of
incantations, songs, poetry, and other literary works associated with the lives of fishermen,
coastal communities, and sailing activities.

The integration of culture in BIPA instruction spans from BIPA Level 1 to BIPA
Level 7. In the instructional materials developed by the language agency, cultural
integration is reflected in both tangible and intangible cultural aspects. Tangible culture is
presented in the "Indonesian Insights" section, while intangible culture is incorporated into
the teaching of the four language skills, covering topics such as Indonesian customs, values,
and norms [18].

Cultural instruction in BIPA includes regional cultures from across the Indonesian
archipelago, from Sabang to Merauke. However, the culture taught is generally universal,
resulting in a lack of updated cultural content that could be introduced to foreign learners.
Therefore, a specific analysis of local cultures is needed to create materials for foreign
learners. One of Indonesia's regions rich in cultural potential is Madura. Madurese culture
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that could serve as content for BIPA teaching media includes Madurese folklore. Madurese
folklore is unique in its ability to blend regional beliefs and the customs of Madurese
people living in coastal areas. The following is a collection of Madurese folklore that
contains maritime elements.

Table 1. Madurese Folklore with Maritime Elements

Story Title The main character Information
Asal Muasal 1. Bendoro Gung The maritime element in this story appears
Kata Madura (Sang Putri) when Bendoro Gung is exiled from the palace
2. KiPoleng (Patih | and sets sail to find a place to live. This
Pranggulang) illustrates that Bendoro Gung and Ki Poleng
3. Raden Segoro embarked on a voyage until they discovered
an island they considered to be "Lemah Doro."
Jokotole, 1. Jokotole The maritime element in this story appears
Legendadari |2. Empu Kelleng when Jokotole embarks on a journey to find
Madura 3. Prabu Brawijaya | his father. This journey involves not only
4. Prabu traveling by land but also by sea.
Saccadiningrat
Ke’ Lesap dan | 1. Ke’Lesap The maritime element in this story is seen
Asal Usul 2. Cakraningrat V when Ke’ Lesap embarks on a journey to
Bangkalan 3. Nyi Pocong conquer all the territories on the island of
Madura. This journey involves not only
traveling by land but also navigating by sea.
Bangsacara 1. Bangsacara The maritime element in this story is when
dan 2. Ragapadmi Bangsacara and Ragapatmi embark on a
Ragapadmi 3. Raja voyage to find a new place to live after being
4. Bangsapatmi exiled from the kingdom.

Asal Usul Api | 1.

Ke’ Moko (Raden

The maritime element in this folklore appears

Tak Kunjung Wignyo Kenongo) | when Ke’ Moko sails to Ujung Pandang to
Padam 2. Sultan Mangasar treat and propose to Raden Ayu Aisa. This
Selebes demonstrates that Ke’ Moko undertook a

3. Raden Ayu Aisa voyage using a wooden ship he built himself.

Based on the results of interviews and document analysis, the folktales listed in
Table 1 are well-known stories that have developed on the island of Madura. These
folktales can be developed into a drama that enhances the language skills of foreign
learners through drama activities. Thus, the learning activities in BIPA instruction not only
focus on teaching the instructional material but also include role-playing activities to
maintain motivation and enrich the cultural knowledge of foreign learners.

3.2 Alternative BIPA Teaching Media Based on Culture

In this study, the teaching media that was tested is an application developed by the
researcher. This application contains several well-known folktales from the Madura region.
Foreign learners will be asked to log into the application to choose which folktale they
would like to perform. Before performing the drama, foreign learners need to select the
character they will portray. The choice of character is not made arbitrarily; foreign learners
must answer five questions to match their characteristics with the character they will
portray. Once successfully selected to play a character in the drama, foreign learners can
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access the drama they will perform. The drama script for each role includes audio
pronunciation to help foreign learners improve their word pronunciation. Therefore, foreign
learners can not only enhance their speaking and reading skills but also improve their
listening skills.

The research on "Alternative Media for Teaching Indonesian Language Based on
Madurese Culture for Foreign Speakers" indicates that culture-based learning media, such
as that of Madurese culture, positively impacts foreign speakers' understanding and interest
in learning Indonesian. Foreign learners using this Madurese culture-based media feel more
motivated to learn Indonesian because they can directly understand the local culture, which
also enriches their language learning experience. The use of culture-based learning media
can provide contextual and realistic learning experiences, making it easier for learners to
connect the learning material with real-life situations and relevant cultural values [19].

This research also found that instructional materials utilizing elements of Madurese
culture, such as folktales, traditional games, and everyday language, facilitate a better
understanding of Indonesian vocabulary and language structure. In interviews, several
respondents stated that through the introduction of folktales and local expressions, they
could master the language more quickly by understanding the social context of the
language. The integration of cultural aspects into language learning materials can enhance
the relevance of the material for learners, thereby improving the effectiveness of the
learning process [20].

Furthermore, the research results show that the use of Madurese culture-based media
positively contributes to building emotional connections between foreign speakers and the
local culture, deepening their engagement in the learning process. Language learning that
focuses on cultural connections can help learners feel more connected to the target
language, making them more comfortable and open when interacting with native speakers
[21]. This Madurese culture-based media teaches foreign speakers not only to understand
the language structurally but also to grasp the appropriate ways of communicating within
Madurese culture.

Overall, this research concludes that Madurese culture-based learning media can
enhance the effectiveness of language learning for foreign speakers by emphasizing
relevant and engaging cultural aspects. By using this approach, learners not only acquire
language skills but also develop a deep cultural sensitivity that is essential for effective
communication. The local culture-based approach in language teaching not only makes the
learning process more engaging but also helps learners build cross-cultural competencies
that support success in communicating in diverse cultural environments [22].

4 Conclusion

The conclusion of this study indicates that Madurese culture-based learning media for the
Indonesian language is effective in enhancing foreign speakers' motivation, understanding,
and engagement in the learning process. This media provides relevant cultural context,
helping foreign speakers understand the Indonesian language more deeply and connect
emotionally with the material being studied. Overall, this research concludes that culture-
based learning media is not only a language support tool but also an effective instrument for
teaching cultural values. This approach helps foreign speakers develop cultural sensitivity
and cross-cultural communication skills, which are important for interacting with
Indonesian society, especially the Madurese community. Thus, this culture-based language
learning media not only benefits language aspects but also encourages a deeper
understanding and stronger relationship between learners and Indonesian culture.
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